
  

 

JULY 2008                                                                                                                 MICA (P) 263/06/2008 



2 

 

20,21,38,39—ACTI Information 

3—EDITORIAL 
 
4-6—EDUCATION OF ASIAN MKs—Belinda Ng 
 
7—BOOKS & WEBSITES 
 
8—EDUCATION CHOICES—Tan Lay Chin 
 
11—AN EXCITING JOURNEY but NOT WITHOUT ITS PRICE—YS Chin 
 
12—TCK EDUCATION ON THE MISSION FIELD—Lim Siew Choo   
 
14—INTERVIEW—Florence Tan 
 
16—AN ASIAN PERSPECTIVE ON MK EDUCATION—Rev Dr Kim Chong Pae 
 
17—IS SCHOOL GOOD?—A Parent 
 
18—BOARDING  EXPERIENCE—A Parent 
 
19—PROVERBS & QUOTES 
 
22—ALL THE WAY—Dr. Sng Kong Chee 
 
24—TO SHOW GOD’S WORK—Koleen Matsuda French 
 
26—THE MOST DIFFICULT THING—Jabez Chow 
 
27—RELECTIONS OF A TCK—Paul Chow 
 
28—LIFE CAN BE VERY DIFFERENT—Benedict Tan  
 
29—PRAYING FOR TCKs 
 
30—REENTRY ISSUES & EDUCATIONAL NEEDS—Kim Cheah 
 
33—WHEN MISSIONARY KIDS COME HOME—Cindy Loong 
 
36—IT’S ALL ABOUT ATTITUDE—Clement Wee 
 

June 2008 Issue 

Magazine of 

Illustrations by Andrea Armstrong 



3 

 Education is one of the top concerns of parents in 
regards to their children. This concern is heightened 
when compounded with the challenges of moving 
between cultures plus seeking the best for the chil-
dren. Education, though, is not just the academics. 
 

The “education” I had was not the standard of other 
Canadian children. There was the academic part, but 
much of my education was outside the classroom - 
integrating with different cultures, people, situations, 
challenges, etc that faced me on a day-to-day basis. 
 

My primary years were spent in a hot classroom in 
our house on stilts in the jungles of Kalimantan. My 4 
siblings and I used an American course (no Canadian 
course available then). This presented a few chal-
lenges when we were on home assignments in Can-
ada; some of us were put back a grade.  
 

Greater challenges came when 3 of us were left in 
Canada for 2 years, living with a family who volun-
teered to keep us, while my parents and 2 youngest 
brothers returned to Kalimantan. Those years were 
not easy, but we knew our schooling was important.  
 

Then was correspondence, back in the jungle, work-
ing on our own, while we would rather have been out-
side playing with Indonesian friends (which I usually 
did anyways), along with helping my mom with the  
household. This affected my advancement in school.  
 

Following that was a year of boarding school experi-
ence, where I was the oldest of 13 children in the 
small dorm. The most memorable moments were 
saying goodbye, again and again, to my parents at 5 
o’clock on the mornings we made the 13-hour bicycle 
ride to school (negative memories), and having 
”Narnia” read out loud by our dorm mom and learning 
to play guitar (positive memories). I don’t remember 
much about what I learned in the scholastic realm.  
 

Finishing high school in Canada while living with a 
little-known relative, proved challenging in many new 
ways, mentally and emotionally. But again, I knew my 
schooling  was important, though what I really looked 
forward to was working at a fabric store every week-
end, partly to escape other realities of life. 
 

Little did I know then – what I know now – that along 
the way, the education that I was receiving which 
would prove most beneficial to me in the long run 
was not just the academics, but the other lessons 
learned; life-lessons in adaptation, flexibility, reflec-
tion, etc, lessons in communication, lessons in work-
ing with people, lessons in how important it was to 
know that I was in the centre of God’s love and will 
for my life, and lessons in faith – learning to depend 
on the Lord Jesus for all things, even my education. 
Years later, our 3 children also experienced a wide 
scope of school scenarios: all used various Corre-
spondence Courses, they all attended school in Can-
ada, our son spent a year in boarding school in Indo-

nesia, our 2 daughters homeschooled on their own 
our first year in Singapore, and our youngest spent 3 
years in an international school. But their education 
was also much deeper than just the academics. 
 

This broader education for TCKs comes from their 
understanding of other cultures, their wider world-
view, their experiences in having to adjust to a variety 
of situations and challenges unknown by many oth-
ers, and so much more encapsulated in their con-
stant crossing of cultures. We need wisdom in seeing 
these cross-cultural experiences as helping to enrich 
their academic education. 
 

Not to minimize the  
importance of the  
academic part, but if 
one area is pushed too 
much, an imbalance is 
created in the “whole”  
of education. When  
academics is empha-
sized till other aspects 
are ignored, then a 
“hole” is created in the 
education process.  
Thus “education” is such 
an important and vital 
area, one which is con-
stantly challenging for 
the parents, caregivers 
and teachers of TCKs. 
 

Because Asian TCKs have unique education needs, 
their sending countries are rising to the challenges 
faced and seeing what their responsibilities are in 
respect to their TCKs. Our desire is that you will un-
derstand a little more about the world of TCKs and 
those who work with them (parents, caregivers, 
teachers). You will read different thoughts on the 
challenge of TCK education, but all have one focus, 
and that is the deep concern to do what is best for 
our TCKs, the children God has entrusted to us.  
 

Read ‘between the lines’ to see the concerns of par-
ents and caregivers for the well-being and the future 
of their children.  
 

You will also hear the heart of several TCKs as they 
share what is or has been important to them. 
 

Please take time to pray for TCKs you may  know, or 
for TCKs in general. Page 36 lists some ideas of 

what to pray for.  
 

      

     EDITORIAL 

Janet is a TCK (born  
and raised in Indonesia).  
Henry & Janet Armstrong 
have been in missions since 
1979. Their 3 children were 
raised in Kalimantan, Canada 
and Singapore, and are all 
presently living and working in 
Vancouver, Canada. 

We will be running two Asian Mission magazines on the topic of 
TCKs. This one will deal more with education and academics. 

 

“A Third-Culture Kid (TCK) is  
 a person who has spent a    

 significant part of his or her    
 developmental years outside  
 the parents’ culture. The TCK  

 builds relationships to all of  
 the cultures, while not having  

 full ownership in any.  
 Although elements from each   

 culture are assimilated into the   
 TCK’s life experience, the sense  
 of belonging is in relationship to   

 others of similar background.”  
 David C. Pollock, The Third Culture  

 Kid Experience (Yarmouth, Maine USA:   
 Intercultural Press, Inc., 1999), p.19 
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INTRODUCTION: 
 
The education of MKs continues to be a great chal-
lenge. With the centre of gravity moving towards 
Asia, missiologically speaking, and with the increas-
ing number of missionary families coming from the 
majority world, the challenges before us today are 
far greater than ever before. Many of us know that 
the issues facing MKs are by and large univer-
sal.  Like the non-Asians, these extend beyond edu-
cation; many of which affect the children far more 
than the academics. Nevertheless the primary focus 
of this article will be education and issues surround-
ing it. However, I cannot emphasize enough that we 
need to see education holistically as it impacts the 
whole person.  
 
How do we work together to address these issues? It 
is important to note that we need one another and 
cannot afford to work in isolation because what af-
fects Asian MKs has far reaching consequences that 
impacts God’s mission. We need to continually ex-
amine the issues that confront them in a rapidly 
changing missions context. This is so crucial to en-
sure that those whom the Lord called to serve in their 
respective locations are able to do so as each one of 
us as caregivers address these issues head-on. The 
result will certainly promote missionary retention.  
 

MY BACKGROUND 
 
My husband and I have been with SIM for about 30 
years. We raised two TCKs who experienced a range 
of education options from home-based education 
kindergarten, boarding schools then integration back 
to the Singapore local schools from primary, secon-
dary, junior college and university levels in Singa-
pore, UK, Canada and Ghana.  
  
Times have changed since then; there are increasing 
new field locations, where traditional options are not 
available. Asian parents are obligated to explore new 
options (though these are not new at all for most 
Westerners).  
 
As the SIM East Asia Personnel Director for 16 
years, I had more than 20 Asian children under my 
care. There were about 5 to 6 different mother 
tongues involved, with 4 variations of Chinese alone 
- Cantonese in Hong Kong, Mandarin in Taiwan, 
Singapore, and Malaysia. These MKs came from 
Hong Kong, Japan, Korea, Malaysia, Philippines, 
Singapore, Taiwan and India. A couple of children 
are from international marriages.  
 
I have been actively involved in TCK ministries over 
the years. Now I represent SIM on the board of Asia 
Education Resource Consortium and am in SIM In-
ternational serving as Member Care and MK Educa-
tion Consultant.  

Belinda Ng 

THE 
EDUCATION 

OF 
ASIAN MKs 
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ISSUES IMPACTING ASIAN TCK’S 
 
1. High Cost of International Schools 
 
More overseas Asian workers are led to go into a 
Central Asia country today. Amongst the educa-
tion options for children, international school 
seems to be the only choice, if available in the 
area. One disadvantage is that it is extremely 
costly. But as Asians hold education high in 
priority, very often parents will make sacrifices 
to enroll the children at such schools. Most 
parents, if not all, consider education is best in 
the hands of professionals and qualified 
teachers.   
 
2. North American Curriculum 
 
When children have most of their education 
in schools with North American curricu-
lum, it will be a real challenge for those 
coming from mono-cultural and monolin-
gual countries to integrate back into the 
school system in their home countries. It 
is a costly reality as we have seen families 
moving to the USA so the children can 
complete their tertiary education there. 
Another reason is that the children’s 
mother tongue competence is inadequate 
to meet the high academic entry require-
ment. 
 
3. No second language offered in In-
ternational Schools 
 
These schools in Central Asia often do not offer 
Chinese as a subject. As a result, ironically the Asian 
children who lived there are returning to their home 
countries like Singapore, unable to meet the required 
standard of Chinese. Here the issue is that most 
Asians view education as the task of the school and 
educators. As such, parents do not actively get in-
volved in the education of their children when they 
are full-time in school until it is a bit too late. In-
formed choices need to be given at pre-field orienta-
tion so that there will not be surprises later on. Sin-
gaporean children without a second language strug-
gle with fitting back into the local education system. 
However, one can opt out if one is away for more 
than three years and still planning on living overseas. 
Foreign languages like French, German or Japanese 
can substitute instead. The stark reality is that the 

lingua franca at most local English medium schools 
in Singapore is Mandarin. Hence, children can feel 
excluded and awkward, or worst viewed to be 
strange. 

A parent chooses the International 
school because it provides children with 
a platform for social interaction and 
friendship.  
 
Education must be viewed holistically. If 
homeschooling is chosen instead, children 
can feel isolated especially in a restricted 
environment.  
 
4. Banana: Yellow on the Outside, White 
on the Inside. 
 
Raised and schooled in a western environ-
ment, it is a forgone conclusion that impres-
sionable Asian MKs will absorb the culture 
of the majority. Returning missionary chil-
dren speaking with a distinct American ac-
cent, though cute to some, can be painful to 
parents. Then to have one of them state Eng-
lish as their mother tongue, when defined as 
the spoken language at home, can be a painful 

irreversible wake-up call. Not only that, but often the 
preferred food is western rather than oriental cui-
sine.  
 
5. Security Issue and Value System  
 
In places where there are no international schools, 
parents are willing to consider local schools. How-
ever, considering the restricted environment they are 
in, parents are wary that their young children may 
unwittingly divulge their identities at school which 
may then jeopardize their presence in the country. 
Besides, parents may not share the same values the 
children may pick up from schoolmates or teachers. 
(One parent was fearful that their preschooler may 
inevitably tell friends that his Dad was a pastor).  
 

  EDUCATION    
  MUST BE   
  VIEWED  
  HOLISTICALLY 
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6. Home-based Schooling: 
 
a. Language Limitation/No Asian Cur-
riculum 
More families are now open to home-
based education, given the situation where 
local, international schools or boarding 
schools are not available options. The prob-
lem here is that there are still no Asian 
home-school programs. Most Asian families 
adopt American curriculum. Some, espe-
cially, non-English speakers, struggle in di-
gesting the instruction manual material. In 
any case, Asia is not one country like North 
America, UK or Australia. To work out one’s 
own curriculum and teach it is quite a chal-
lenge even for a qualified teacher.  
 
b. Collaboration 
 
The results of a national mission survey indicated 
that MK education needs is the major cause of 
missionary attrition in Singapore. Seminars for 
church and mission leaders to create awareness of 
the complex MK issues and needs are very helpful. 
Then to interface with others who have sent out mis-
sionary families are great dialogue platforms to learn 
and collaborate. With the increasing number of fami-
lies going out to serve cross-culturally, the needs are 
increasing rather than reducing. 
 
Our number of missionary children are growing and 
I am an advocate for Asian MK care.  It has been 
most encouraging to read reports and hear what Ko-
rea is doing through the Korea World Missions 
(KWM). A number  
of MK camps have been organized annually where 
their adult MKs minister to younger ones Schools in 
Korea have been accommodating the kids returning 
home and investments are being made on MK per-
sonnel by KWM. The realities in South-East Asia 
may be different. 
 
But things are easing up in some countries. I have 
just been told that Hong Kong children can gain en-
try into local university with English and a foreign 
language. The mother tongue requirement is no more 
compulsory. Singapore had eased this, years ago 
when our children were entering into the local 
schools in the 80s and 90s. Just on 26th August 2006, 
the local newspaper headline read, “School place-
ment easier now for returning Singaporeans”. With 
this new scheme, the stress of returning missionary 
families will be immediately lessened. The parents 

do not have go from school to school but can just 
apply directly to the school of their choice. Those 
going into secondary schools and junior college 
however will still need it, but now there is a central-
ized test held annually and kids can register online at 
www.moe.gov.sg/esp/eduinfo   
 
Praise God that because a few are willing to be vul-
nerable and share their stories, mission leaders and 
churches in places like Singapore, Hong Kong, Ma-
laysia and Korea are growing in their understanding 
and awareness.  
 
 CONCLUSION:  
 
The challenges are many and at times no answers 
are on the horizon. In small ways, mission agen-
cies and schools are grappling with the issues and 
trying to address them more and more. Working 
together in various consortiums and bearing one 
another’s burden in addressing these global 
needs is breaking new ground. The desire is to 
pave the way for more to be sent where the 
Lord calls His workers. 

 
Belinda is a Singaporean missionary with SIM International 
who served with her husband, Andrew in medical missions 
in Niger Republic, West Africa from 1977 to 1989. Their 
two sons were raised in Africa (one was born there), did 
homeschooling for Kindergarten and went to boarding 
school from an early age. Due to military service require-
ments, they had to bring their sons back to Singapore 
where Belinda, as Personnel Director, worked closely with 
Andrew, the East Asia Director, to care for the Asian mis-
sionaries sent out to South America, Africa and Asia. 
Belinda is now based at SIM International office as Mem-
ber Care and MK Education Consultant. Also as Special 
Assistant to her husband she assists in the member care 
of missionaries serving in the Asia-Pacific. Preparing fami-
lies and working with parents to choose suitable education 
options for their children education continues to be a chal-
lenging task. Through networking with agencies and 
church partners, she seeks to create awareness of issues 
and needs families face when bringing up children over-
seas.  A passionate advocate of missionary care for Asia, 
she continues to be an Associate of World Evangelical 
Alliance (WEA) Missions Commission on the Global Mem-
ber Care Network. 
 
      (Family picture with both sons and daughter-in-law)  
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www.iched.org—sponsored by SIL; 
Intl Children’s Education–sharing  
resources, supporting families and  
teachers overseas. 
 

www.barnabas.org  
 

www.crossculturalkid.org  
(Ruth Van Reken) 
 

www.interactionintl.org  
 

www.mresourcesconnection.org 
 

www.mknet.org 
 

www.mknest.org (in Korean for  
Koreans) 
 

www.mukappa.org 
a Fraternal Association for MK’s 
 

www.tckid.com 
 

www.desiringgod.org/Blog/1105/ 
(15 Ways to Serve TCKs) 
 

www.mislinks.org/practical/mk.htm 
 

www.ismk.org 
 

www.tckworld.com 
 

www.crossculturalworkers.com 
 
www.mkplanet.com 
 
 

“FITTED PIECES: A Guide for Parents  
Educating Children Overseas”  
Janet Blomberg, David  Brooks, Editors  
 
“THE THIRD CULTURE KID  
EXPERIENCE: Growing up Among Worlds” 
by Dr. David Pollock and Ruth Van Reken 
 
“RAISING RESILIENT MKs: Resources for 
Caregivers and Teachers” 
Joyce M. Bowers, Editor 
 
“GROWING UP GLOBAL: What a TCKs life is 
Like”  Cindy Loong, Editor 
 
“SCAMPS,SCHOLARS and SAINTS” 
“...AND BEES MAKE HONEY” 
Both edited by Jill and Roger Dyer 
 
“WHERE IN THE WORLD ARE YOU GOING?” 
Judith M. Blohm 
 
 

Magazines 
“INTERACT” (Interaction Int’l) 
“AMONG WORLDS” (Interaction Int’l) 

Books  

about TCK’s  
Websites  
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When we first moved from Singapore in 1996 to a 
small town by the Mekong River, our daughter was 
1 year old. The farms, orchards, quaint villages 
and river banks were great “schools” for our little 
girl, and we felt it was such a bonus to live in an 
environment where life is simple and yet so rich. 
She saw real live elephants, monkeys, sun bears, 
crocodiles, buffaloes, not to mention pigs, chick-
ens, ducks, geese and fishes. We never really 
thought about formal educational needs in the 
early years of our stay. 
 
One day when Amber was about 3 years old, we 
were eating at a small café beside the local pri-
mary school. It was supposed to be the best pri-

mary school in that little town. Out of curiosity, we 
went to the school gate to look at the kids during 
the break. There were some boys fighting, school 
children running all over the school and around 
the car park; it was a chaotic break, but there was 
no teacher to stop the fight or to see to the safety 
of the kids. Outside the school there were many 
make-shift food stalls frequented by the school 
kids where the hygiene left much to be desired. 
Later we found out that our neighbor, a sweet lit-
tle girl, used vulgar language. When we asked her 
where she learned to say such things, she said it 
was in school (that best local primary school we 
visited). It sort of hit us that we would not want to 
send our daughter to that school.   

Tan Lay Chin 

C H O I C E S 
Education  
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Home School  
 

Although I taught Amber in the early years, both 
my husband and I felt that we could not really 
home school her full time. Due to our limitations, 
we felt that home schooling would not prepare our 
children to meet the rigors and standards needed 
for entry into Science or Science-related courses in 
the universities. Even if we are able to secure 
laboratory kits, it would be costly to do so. We did 
not want to limit the choices or stifle the natural 
inclinations of our children with our own limitations 
or inclinations with respect to what we could teach 
well or how much time and money we could afford. 
Moreover, with my tendency for perfectionism, my 
husband said that it would be better to have a 
good mother-child relationship that was not com-
plicated by a teacher-student relationship. 
 

International School  
 

When our daughter was 5, we moved from our 
small town to the big provincial city partly because 
of my husband’s work and partly because it was 
time to put Amber in primary school. Again, we 
considered the option of International School ver-
sus local school. 
 
Though the international school was 
good, we decided not to send Amber. 
Our first reason was social rather 
than academic. The expatriate com-
munity was constantly in a flux: peo-
ple coming and going, friends com-
ing and friends leaving. It would be 
very hard for Amber to make a good 
friend and then to have that good 
friend leave her because the parents 
had to go. And maybe in the course 
of a few years, these painful partings 
may just occur too frequently. 
 
The second reason we considered 
was if our children would be able to 
fit back into Singapore schools in the 
future. The International School fol-
lowed American curriculum and had a different 
curriculum and a very different approach to teach-
ing as compared to Singapore schools. When we 
need to return to Singapore, will our children find 
it too stressful to be in Singapore schools and will 
they have a tough time adjusting to the rigors of 
Singapore schools? 
 
The third reason: would our children develop a 
sub-culture that was neither here nor there? 
Would it be a pity for them to have lived in this 
host country for so long and not have a good 
grasp of its language and not have many local 
friends to remember their days by? Because we 
are not Americans, we face these issues in sending 
our kids to International School, though they may 
not be issues for American children. 

 

Local School 
 

There were many good local schools in the city to 
which we moved. The school curriculum was 
rather rigorous like Singapore’s and many local 
friends expressed the resignation of their children 
having too much homework, just like many Singa-
porean children are experiencing today.   
 
Again, we asked ourselves if we wanted to be dif-
ferent for our children. What kind of education was 
good for our children? Did we want them to face 
so much stress like Singaporean children as well 
as the local children?   
 

Our decisions 
 

My husband and I discussed long over many is-
sues. We came to some sort of conclusion that if 
we could reduce the stress of local school, it would 
be the best choice for our children. First, we had 
to lower our own expectations. Second, we had to 
know how our children were faring in school. Third, 
we had to be ready to take them out of the local 
school system if it  was too much stress for them. 
Fourth, we would not try to “keep up with the 
Joneses’”. 

We scouted around the city for a relatively “easy” 
but good school, avoiding all the hot-spot schools, 
where teachers expected the children to do well 
and parents got scolded for their children not per-
forming to the teachers’ expectations. We found a 
relatively new school and had a discussion with 
the principal. Since local schools were full day 
schools, we asked for a few afternoons off a week 
to “home school” Amber in English, and Maths and 
Science (in English).  Then we gave the school 
permission to take our daughter’s name off their 
list of students if she could not cope with the 
schoolwork. This was to avoid pulling down the 
class and school average scores. Because the 
school was rather new and progressive, we had 
our requests granted. 

      
   We did not want to limit the   
  choices or stifle the natural 
  inclinations of our children 
  with our own limitations 
  or inclinations with respect  
  to what we could teach well  
  or how much time and     
  money we could afford.  
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 It turned out to be a great blessing to have our 
children in this neighborhood primary school. Our 
children liked the school, though it was full day. 
They liked the 10-15 minute break between every 
lesson, the 2-hour lunch break where they came 
home for lunch and rest. They thrived on having 
so many local friends and good teachers. Most of 
all, they learned lots of discipline and team work.   
 
Even though both our children were able to cope 
with the local school, learning everything in the 
local language, we still called the teachers to re-
duce holiday homework. If daily homework got a 
little more than normal, we expressed our con-
cerns to the teach-
ers through feed-
back. Because we 
were polite in our 
requests,  the 
teachers often fa-
vorably considered 
them. (But we did 
give in  
to them once in a 
while.) Usually 2 
weeks before ex-
ams, we let our 
children go full day 
to school for revi-
sions. The teach-
ers appreciated 
our flexibility and 
our children were grateful that we let them go to 
school full day. (An aside - if we wanted to punish 
our kids, we just had to say “no going to school 
this afternoon” and they behaved!) 
 
One thing I stated earlier was not to “keep up with 
the Joneses’”. As in Singapore, many local parents 
here want their children in the top schools. We did 
not want this, and by sending our kids to the 
neighborhood school, we were able to have many 
of our requests granted, thus reducing stress for 
our children. Many parents also sent their children 
to music classes, art classes, English classes, 
speech and drama classes etc. We were prepared 
to let our children have none of these if they were 
not able to cope with school. This was not top pri-
ority for us.   
 
But our daughter proved herself to be rather moti-
vated with music lessons, so she is now enjoying 
her music. In fact, both our children have often 
requested special art lessons or different music 
lessons, and we had to turn them down! We tried 
to make sure they had time for rest and some 
English home schooling even if they thought they 
could handle everything! Sometimes we felt tired 
for them.  

Eternally Grateful  
 

Amber has since graduated to secondary school. 
Again, she agreed with our decision to choose a 
neighborhood school rather than the top schools. 
Our son, Edward, is now in his fourth year in the 
same primary school. We still arrange to take him 
off a few hours several days a week. Even at sec-
ondary school, Amber gets time off on certain 
days for English and music lessons. We try to keep 
our weekends free for English and Sabbath rest. 
Since I teach the children English at home, we 
have a flexible schedule. We still try to schedule in 
tree-planting trips, village trips and nature trips 

for our children to get real-life schooling. 
We are very grateful that in our situation, 
God has given us such a blessing.  
 
In summary, I would encourage parents to: 
- pray  
- consider social / friendship needs / costs 
- consider future needs ( For example, in 
our situation, if our kids had gone to an 
international school , it will be so tough to 
fit them back into any local school or Sin-
gapore school if we have to return home.) 

 

 
Future plans – re-entry considerations 
 

Our daughter is so much into the local 
school system and the local language that 
we now are thinking of her preparation for 

re-entry into Singapore. Our plans are to take her 
out of the local school during the last 1-2 years of 
her schooling to help her become accustomed to 
English medium education. At the point of this 
writing, we are considering learning via the Inter-
net. Local secondary schools stretch from 7.30 am 
to 6.30 pm with 2 -3 hours of homework each day, 
We also hope that with more time at home, she 
will also get more biblical input.     
 
 
 
 
An accountant by training - 
Lay Chin used to teach in a 
university in Singapore.   
Together with her family, she 
now lives and serves in the 
Mekong area as tent mak-
ers.   
Her son is now 10 years old 
and her daughter is 14 .  They 
both go to local schools. 
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When we felt called to leave our home country the 
very first time, it was an independent move (without 
sending base or formal support). The calling was 
clear and strong; there was no other option but to 
respond. This step turned out to be three years, our 
family’s upkeep basically coming from the teaching 
salary I received from the university where I was 
teaching English. Our son was then three, and we 
were the only foreign family living in the small-town 
community. 
 

Little did we know then, that another three years’ wait 
would see us back in the same country, except on a 
quite different basis: this time, as “sent-ones”. Our 
son was 9 when we returned to the field in 2005. 
Though now we were in a large city setting, there 
were not many families from our region with young 
children. Even if there were, it seemed their culture 
was to keep to themselves. If we wanted our son and 
our family to network with other like-minded families 
(most others had multiple children), it often had to 
come from our own initiative. Understandably, there 
were also other factors of concern (eg. security, 
busyness, etc.).   

Each weekend saw us in the company of local 
groups, many of which had no children in their com-
position. I knew it was going to be hard for our only 
son; there were usual appeals of “Do we have to go 
to this one this weekend? I am the only kid; it’s going 
to be boring for 3 hours!” As the father, I could only 
choose to trust in the absolute faithfulness of our Fa-
ther to oversee even this need. Thankfully, we have 
been blessed with a son who is relatively extroverted 
and with initiative, never one lost for ideas as to how 
to wile away his time. He also related well with my 
university-age students and the young working locals 
we served. Along the way, he formed, an amicable 
friendship with the eldest daughter (one of four kids) 
of another foreign family. 
 

However, associating 
with other families has 
its inherent issues. 
Our son is prone to 
make comparisons 
(eg. “They always eat 
out at such and such a 
restaurant”, “They attend the international meetings”, 
etc.). Set-ups vary among families, and with it, re-
lated arrangements with sending bases. Indeed, it is 
no relief when our kid wonders aloud why our family 
cannot be like a certain family. Countless times we 
had to, as parents, explain our individual set of cir-
cumstances to our precocious son. Until the next in-
quiry, that is. This was his own journey of develop-
ment and growth. 

Educational arrangement is also a challenge. Being 
in the field leaves only two options for families with 
children’s schooling needs: local system or an inter-
national one. Needless to say, both have their advan-
tages and disadvantages.  
 

Our son finally ended up in an international school, 
based on the American educational system. This in 
itself posed an issue since it somewhat differed from 
our home country’s system. Exposure to a different 
culture meant the reality of our son assimilating cer-
tain values that might not have been preferred. We 
did not choose the local system, mostly because of 
the known stress associated with it (long class hours 
in addition to after-school planned study times, poor 
teacher-students ratio, etc.).  
 

We did our best to balance any possible undesirable 
influences by communicating with our son as much 
as possible about his day at school, etc. Again, an-
other item of thanksgiving: he was most happy to nar-
rate to us the details of his day away from home. 
That gave us a valuable window into this part of his 
world. Recently, when we had to transfer him to a 
different international school, he experienced a little 
difficulty for a little while, settling in into the new 
school’s system (lots more daily homework), and 
naturally, griped a whole lot about it! Fortunately, this 
transition coincided with my term break, and together, 
mom and dad were there to lend support and help. 
He adjusted rather quickly, for which we are deeply 
grateful. 
 

It helped a great deal that language and communica-
tion were never an issue with our son. Like his dad, 
he was outgoing and a natural chatterer. We involved 
and included him as much as possible in our ministry. 
He was relatively familiar with all that was going on 
because we chose to believe that this was his disci-
pling of sorts. His inquisitiveness also contributed to 
the whole process.  

 

What can we say: we are 
a very open family! Even 
though we have not had 
many visits from our 
home base, we have ad-
justed in well. Other than 
the obvious fact that 

GOD IS FAITHFUL, I attribute it to our earlier three-
years here, an open attitude to the challenges of liv-
ing in this country, and a willingness to be flexible. 
Things do not always go the way one prefers; the 
local people have their own system of doing things. 
Were it not for a clear and strong calling to be here, 
the entire journey would have been quite unthinkable! 
ALL GLORY TO OUR THE ONE WHO CALLED US! 

 

An Exciting Journey 
—but not Without Its Price 

  The author and family are working  
  in a Creative Access Nation. 

 Were it not for a clear and  
 strong calling to be here,  
 the entire journey would  
 have been quite unthinkable!  
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Children’s education is one of 
the most important issues for 
parents when considering 
cross-cultural ministry. There 
are many challenges faced by 
missionary families whether 
they are living in the city or in 
remote areas. Sometimes, 
their children’s education can 
decide whether they stay on or 
leave the field. 
 
There are different options for 
parents to choose. If the option 
is to send their children to in-
ternational school, then the 
family would have to go to a 
place where there is an inter-
national school. If the option is 
to home-school the kids, then 
the family can choose to stay 
in the city or move to a remote 
area. And then there is also 
the option of going to the local 
school or sending the kids to 
boarding school. Whatever the 
option the family chooses, it 
affects the kids as well as the 
parents. 
 
I would like to share with you 
the challenges faced by fami-
lies regarding their children’s 
education. These families are 
stationed in remote areas in 
East Asia where there is no 
international school or board-
ing school. They have decided 
to home-school their kids as 
well as to send them to local 
school, some doing full-day 
while others chose to go half-
day.  

TCK Education 
on the  
Mission Field  

Challenges of Home-school 
Homeschooling is especially helpful for families who have to move often or 
are living in remote areas. This way the children’s school work remains 
constant and they can progress at their own pace. However, the parents 
would need to spend a lot of time teaching their kids, this limiting the time 
and energy which would otherwise be available to reach out to the local 
people.  
 
Many parents are not teachers and sometimes find it really difficult to teach 
their own kids, which may affect the parent-child relationship. Kids who are 
home-schooled might not be able to cope well socially and may be more 
insular. Thus, parents need to make a deliberate effort for their kids to so-
cialize with other children, be it local friends or other missionary kids. 
 
Challenges of Local School 
Sending kids to local schools has it pros and cons too. Kids are more able 
to comprehend the host culture and be like other children in the neighbor-
hood as they experience the local lifestyle. They would also have the op-
portunity to make friends and learn to socialize. Kids can also be salt and 
light in the local school and be part of the family’s outreach to others.  
 
However, the values and beliefs system are quite different and may cause 
tension with what they have been taught at home. Thus, it is important to 
spend time with the kids talking through learning how to deal with real life 
issues. In the local school, the academic level may not match the home 
education system.  

Lim Siew Choo  
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So, parents who send their kids to local school need 
to think through their kid’s education in the long run. 
When the kids go back to their home country for 
whatever reason, would they be able to integrate into 
the home education system? If not, parents have to 
decide other options for their kids, not at the point 
just before going home but at the beginning of their 
time in the field.  
 
Kids who are both homeschooled and attend a local 
school find it difficult to juggle two or more curricu-
lums and systems. The local schools can be quite 
demanding; it is usual to be given lots of homework 
everyday leaving the kid with very little time to be 
homeschooled and no time to play. One MK wrote: “I 
prefer home-school, more relaxing. But recently I 
don't have too much time because I have too much 
schoolwork and the schedule is too tight (school 
starts at 8am and ends at 7pm). It's fun, but tiring.” 

 
Kids who attend a local school which uses a different 
language than their own may find it frustrating when 
they cannot understand what is going on and cannot 
express themselves.   
 
Friends are very important for children. TCKs often 
struggle with either not having friends or having 
friends who do not last long because the family is 
constantly on the move.  They may find it difficult to 
make new friends so often, and experience hurt that 
comes when they lose the companionship of old 
friends. Dealing with loss is not easy for kids.   
 
Kids going to the local school also face some kind of 
bullying and this is not unusual especially in remote 
places. Recently, I received a letter from a mission-
ary family sharing how the son (name changed) 
struggled with bullying and not having good friends.   
 
One day he (Jay) came back from school and said, 
“Mum, Tuan bit me today.” Another day he said, 
“Mum, Tuan pinched me so hard, I’ve got a bruise.” 
Yet another day, “Mum, Tuan scratched me and it 
really hurt.” Tuan happens to sit next to 
Jay at the same desk. Mum says, “I 
thought Tuan is your friend?” Jay 
shrugged his shoulders, “He is just a 
quarter friend.” This went on for this whole 
semester, to the point where Jay stopped 
talking about school, and was almost in 
tears when we asked him what’s happen-
ing in school. “Jay, we need to pray about 
this.” “What will that do?” “I don’t know, 
but you will see.” We all prayed about this 
situation as a family. Later, mum decided 
to call the teacher and explain Jay’s case. 
The teacher had a little talk to Tuan, and 
changed their seating arrangement. Jay is 
now sitting with a girl. Thank God for the 

caring teacher, Ms Wang. A few days after all this, 
mum asks Jay, “Do you have a best friend at 
school?” “Not really. My best friend is God.” Please 
remember to uphold our children that they learn to 
trust in God in all circumstances.  
  
There are many challenges faced both by parents 
and children. Hence, I have asked some families to 
give some advice for those planning to go to the field 
and those planning to home-school their children in 
the field. I hope you will find them helpful.     
 
Advice for families going to the field 

•Pray, study and explore all options regarding your 
children’s education. Find out each option’s pros 
and cons. 
•Talk to TCK advisors and other parents who have 
been on the field and glean from their lessons. 
•Plan well, the best you can, but be flexible. When 
things are not working out, it is the plans that need 
changing. 
•Make education plans by different stages. When 
the children are younger, it is easier to adapt to 
choices at hand but when they grow older, it may 
become a challenge to meet their needs. Be open 
to other options as your children grow older. 
•Remember that your children need friends. 
•Keep an open mind. 

 
Advice for families planning to home-school  

•Homeschooling requires determination, persever-
ance and discipline.   
•A suitable curriculum is needed to achieve a 
smooth and pleasant home-school. 
•At least one parent (does not always have to be 
the mother) has to be responsible for the teaching 
and another has to be highly supportive. 
•If you decide to home-school your children, you 
will have to rearrange and re-prioritize your time as 
a family. 
•Do not over-protect your children from the local 
culture and influence. Try to get your children to 
integrate into the local lifestyle. 

•Be creative and flexible. 
 
(“Article is written with input 
from the families I have 
worked with.” )  
 
Lim Siew Choo has been a 
teacher for about 10 years 
teaching different levels and 
subjects, and has taught TCKs 
in a Creative Access Nation, in 
International Schools and pri-
vately. She is currently prepar-
ing to go to a Creative Access 
Nation to teach TCKs.  
 

Please  
remember  
to uphold  

our children 
that they  
learn to  

trust in God 
in all  

circumstances.  
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INTERVIEW: regarding education issues for Asian TCKs at International Schools 
 
Florence was raised in Singapore, lived in the US in the early 80’s and served with her husband, David, 
with SIM in Africa.  Florence and her husband, David, served with SIM in Africa. They have been involved 
in TCK care and are now involved in Member Care in Asia. She returned 8 years ago to serve in Asia and 

has been at International Community School (ICS) in Singapore as Guidance Counsel-
lor, Admissions Director, Curriculum Coordinator. She has 2 TCKs of her own, Jed and 
Jana, who graduated from ICS.  Jed went on to graduate from VMI then returned to Sin-
gapore to fulfill his national service obligations.  Jana just graduated and is heading to 
George Fox University in Newberg, Oregon 

 
 
 
 

 
 
1.  What do you see as the greatest challenges facing 
Asian TCKs when they transition from one school sys-
tem to another? 
 

(a)  Fluency in the English language - it is a Catch 22* 
situation; on the one hand parents want their children 
to be fluent in their own language (especially Koreans) 
and yet they want them to be fluent in the English lan-
guage.  
 
(b)  Difference in grade placement - when Asian kids 
enroll at an international school with a different school 
system and calendar year, it is often necessary for 
them to "repeat" a half year of school. This puts them 
behind a year when they return to their home coun-
try. There is the additional “face/shame” factor as it 
appears that the children are "not as intelligent, thus 
they are a grade behind". 
 
2. What are some International school concepts that 
are different in comparison to the "home" system of 
the child?  
 

As mentioned, the different starting date of the school 
year. Other differences are academic: 
(a) Academic content differs also in that American cur-
ricula do not cover their home nor host country his-
tory.   
(b) Math concepts are not covered in the same order so 
that there are usually "cracks" in concepts that the stu-
dents will fall through. These "cracks" show up 
in middle and early high school when they exhibit a to-
tal blank look on certain concepts.   
(c) The amount of facts that are memorized versus the 
ability to reason, confidence in expressing one's 
thoughts. Whereas most Asian schools teach students 
to know facts and figures, the American sys-
tem provides perimeters and encourages students to 
"think outside the box".   
(d) The fear of parents that their children will be lacking 
in knowledge if they continue in such a system so 
they pressure their children to keep up with the home 
system.   

3. Many times parents are not aware of what they 
need to do in the process of applying to International 
Schools. What would be the most important interna-
tional school admission policies? 
 

(a) Having the relevant passes - for many Asian par-
ents, usually one parent accompanies the student to 
school while the other parent (mostly the father) travels 
in and out of the country. Students will then need a 
student pass. Only when they have such passes can 
that one parent (usually mom) be allowed to stay in the 
country.   
(b) To qualify for such a pass, the student and/or 
mother need a sponsor. The international school does 
not provide sponsorship; families need to seek rela-
tives, church or organizations to sponsor them.   
(c) Especially for high school students, interna-
tional schools need all transcripts in English. It is espe-
cially important for those entering 10th grade as they 
need to transfer necessary credits from 9th grade.  
(d) As mentioned, students need English. Depending on 
the international schools.  
(i) ICS, for example, is no longer offering intensive Eng-
lish as a second language classes but only support of 
English. Students must be fluent. The main reason for 
not offering such classes is that it dilutes the teaching 
standard of each class. If they do offer it, they keep it to 
a minimum of 10-20% of ESL students in class. To have 
a highly successful ESL program, it requires many 
hours of administration and teachers - the two years of 
Intensive ESL program that ICS had were very success-
ful; each year, we mainstreamed about 20 students. 
The program was discontinued because we are NOT an 
English language center but an academic institution. It 
is precisely because we are such an institution that the 
program was successful.   
(ii) The Canadian International School (CIS) has now 
a campus just for teaching ESL. The disadvantage is 
that these students are all at the same level, 
all wanting to learn English – but they continue to 
speak their mother tongue. Success rate has been low. 
For example, we have students from CIS who have 
been in their ESL program for 2 years and still cannot 
qualify to be mainstreamed at ICS or enter our pullout 
ESL program (that is having only one class of ESL and 
the other 6 periods mainstreamed).  
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Parents need to know they are in a Catch 22* situa-
tion - they want their students to learn and be fluent in 
English and yet they want them to keep their mother 
tongue. International schools cannot afford to ser-
vice ESL students as they are bound by their accredita-
tion boards to be an academic institution. 
 
4. Children from all over the world are attending 
“International Schools”, but in a broad sense, these 
schools are not always international in their school-
ing system, but in the children that attend. There are 
different educational philosophies and values be-
tween Americans, British or Australian and other 
cultures. What would be the greatest challenges 
facing those not American or British or Australian? 
 

Returning to their own school system with the following 
challenges:  
(a) They usually are behind a year, and in many Asian 
countries, like Korea, they would "bargain" with the 
international school to bring them to their home coun-
try school level and system. This is not possible for the 
international school as the student is usually not fluent 
in English and does not have the academic content 
needed for that grade level. 
(b) Methods of learning - whereas they have to memo-
rize facts and figures in their home country, they have 
been learning to reason and "think outside the 
box". After years of thinking in such a manner, stu-
dents find it a big challenge to return to the "box". 
(c) Students therefore must devote at least a year or 
two to study and prepare for entrance exams. Students 
from countries such as Korea and Japan are able to do 
this because they really have not lost their language 
which is usually kept up by being spoken at 
home. Singaporeans usually cannot survive in this day 
and night difference.  
 
5. What are other possible schooling options other 
than traditional? 
 
Online school has been great. For elementary age chil-
dren up to grade 5, online schooling should be supple-
mentary. The following curriculum should be the core: 
1.  Sonlight  
2.  Saxon  
3.  A Beka  
4.  Pace - School of tomorrow  
 
For those with no experience with homeschooling and 
feel like they cannot do it, here is some advice:  
 
1. Ask for help for someone who has home-schooled to 
set you up.  
2. Request the help of an existing international school 
to help with the supplementary classes such as Art, PE, 
Computer, Music. Most schools are willing to help for a 
fee even if they have never done it before. Explain to 
them your need; Christian schools may do it at re-
duced/discounted rate.  

3. For younger children such as pre-K and kindergar-
ten, start with the "Readers" from Sonlight or other 
curriculum, their materials are very creative and help 
the children soar in reading.  
 
For grade 6-12 there are many online, portable and 
credit-transferable schools:  
 
1.  Northstar - a student will be able to get his/her high 
school diploma; it is part of the Network of Interna-
tional Christian Schools and credits are easily trans-
ferred to another NICS school or other international 
schools.  
2.  Seven Star - much like the above but quite new 
3.  University of Nebraska (Lincoln ) 
 
6. What would you say are the most important edu-
cational issues to consider when preparing the chil-
dren (and parents) to go to the field? 
 

Depending on the age of the children when preparing 
to leave for the field:  
 
(a)  What system do you want and why?  If the children 
are younger, this may not be as important and due to 
the uncertainty of parents' call, etc.... it may be harder 
for the parents to answer the question when children 
reach middle school.   
(b)  If the answer to the question above is that they 
want to maintain the home country system, parents 
must know they have lots more logistical questions - 
where to find such a system in remote places (villages) 
which then means homeschooling is the only op-
tion.  This would mean gathering homeschooling mate-
rial for your home country system which is probably 
non-existent.  
(c)  If the decision is to go the international school sys-
tem - British or American - these are the two broader 
categories - then 
(i)  know that your children may NOT be able to return 
to your country school system at the same level - usu-
ally they are behind.  
(ii) start raising funds for international schooling; they 
are usually quite expensive.  
(iii) 'letting go' of mother tongue/culture - the fear of 
most parents is that they will lose their children to the 
British/American culture.  The salmon will always re-
turn to their spawning place - your children will NOT 
stray too far from their culture.  More importantly is 
praying that your children own the Christian faith in 
their educational journey.  
(d)  Preparing the children - this depends on the style 
of the communication pattern of the family.  This may 
not be so applicable for Asian parents as they make 
the decision of what/where/how educational issues.  
 
 
* “Catch 22” = “a false dilemma with no real solu-
tion” 
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MK education is a hot issue 
among parents, teachers and 
policy-makers. An article was 
written about MK education 
under the title “Are National 
Schools a Viable Option?” by 
Dr. Karen A. Wrobbel (EMQ, 
Vol. 44, No. 1, Jan 2008, 
pp.70-77). The article deals 
with US MK education from 
the American perspective. It 
presents a remarkable re-
search result between the 
MKs and the general US 
population as follows;  

1. MKs with national school 
experience are successful in university studies in 
comparison with the US population at large.   
2. National school-experienced MKs are also doing 
well academically when compared to students with 
well-educated parents.   
3. University academic success is comparable be-
tween national school-experienced MKs and MKs 
who did not attend national school. 

 

MK education abroad is a much more complicated 
issue for Asians than for Americans.  As more mis-
sionaries are sent by Asian churches, the education 
of the MKs is much more complex due to various 
situations of the sending countries. Asian countries 
have their own mother tongue, however, only a few 
Asian countries have decided upon a multi-lingual 
structure. In most cases, Asian MKs are forced to 
learn English from a young age without having an 
English speaking environment.  
 

By and large, Asian missionaries have a tendency to 
send their MKs to International schools. Global Mis-
sion Society (GMS) of South Korea, for example, 
has 1,223 MKs, according to the research in the year 
2004. Among them, 1,051 MKs are in school. Out of 
1,051 MKs, GMS did a survey for 400 MKs on their 
selection of schools. 157 (39.2%) are in national 
schools, 100 (25%) are in missionary schools, 86 
(21.5%) are in secular International schools, and 57 
(14.2%) are studying in schools in their home coun-
try (KMJ, Vol. 41, GMRI web list No. 138, pp. 1-3).  
Asian missionaries are ready to sacrifice for ministry, 
however when it comes to the issue of MK educa-
tion, they want their kids to be educated with the 
best option in mind, which is usually an International 

school. It does not take long to 
realize that all the international 
schools are full of western influ-
ence, yet each person still has 
their own nationality to think of! 
Recently a few Korean mission-
ary parents, following the pat-
tern of the secular world, have 
been willing to be separated 
from each other. The husband 
stays on his mission field alone, 
while his wife, with their child
(ren), lives in another city or 
another country in order to pro-
vide better education for their 
children in an International 

school. Now MK education is not only a matter of 
concern for the children, but poses even a more seri-
ous problem for Asian missionary parents! 
 

I’d like to present some positive and negative ideas 
as we consider national schooling as a viable option 
for Asian MKs.  These are the positive ideas: 

1. MKs will become a part of the national identity in 
that country by having the same education as the 
nationals. This is good for them in order to have 
life-long friends in that locality (country). 
2. It presents good openings for parents to enter 
into that society through their children. 
3. This eliminates having to bear the heavy burden 
of expensive school fees needed for international 
schools. 
4. Dr. Wrobbel’s research could be applicable to 
Asian MKs returning to their home country for fur-
ther education. 

 

There are some negative ideas as well; 
1. Compared with internationals schools, national 
schools are not ready to accommodate foreign stu-
dents, which might cause adjustment difficulties in 
the school system for MKs higher than secondary 
(middle) level. 
2. National schools may not help in building one’s 
own identity, Christian values and worldview. Par-
ents should pay attention to helping build the MKs 
growth in their own national identity and Christian 
value. 

3. In some countries, the national schools would 
not have an adequate academic standard in order 
for the MK to be able to attain to any acceptable 
standard when returning to the home country. 

   

An ASIAN PERSPECTIVE on  An ASIAN PERSPECTIVE on  An ASIAN PERSPECTIVE on     
MK EDUCATION MK EDUCATION MK EDUCATION    

in a NATIONAL SCHOOLin a NATIONAL SCHOOLin a NATIONAL SCHOOL   

Rev. Dr. Kim Chong Pae 
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Time flew by for us, and soon came the “big” day for 
Clara*, our daughter. She went to a local Kindergarten 
for the first time. PTL, she was willing to go to school, 
although it was with much crying and complaining the 
whole time.  
 

It was really a big struggle for Clara to go to the “big” 
school (every morning she needed special boldness to 
face about 1000 people for their routine school 
ceremony). She constantly asked – day and night – that 
she not have to go to school. Once, I said to her, “You 
pray and ask God what He is saying”. She answered, 
“The Lord Jesus said that going to school is not good”. 
That surprised me, so I questioned her. “When did the 
Lord Jesus say something like that to you?” 
“Yesterday!” she answered me. “Where and what time?” 
I asked back. She just smiled. (How clever our children 
can reason!) 
 

When I would drive her to school, she would cry all the 
while, saying, “Why do you send me to the school, papa? 
I am ‘Culture A’, not ‘Culture B’!” During the first two 
weeks, she was sick twice and vomited many times.  
 

 

When we checked with the 
doctor, he said that she was 
under a lot of stress from 
having to go to school. He then 
advised us that we need to 
convince Clara* that we love her very much, so that is 
why we send her to school. We also realized that we 
needed to pick her up from school earlier, in order to 
show to her that we are trustworthy parents.  
 

After having been three weeks at school, she started to 
become more familiar with and enjoy her school’s 
atmosphere, although she still did some crying. The 
teachers in her classroom recognized that Clara* was a 
very active child who quickly learned to do new things, 
and they would give her extra activities, helping them 
do something outside of the classroom. The teachers 
even chose her, along with another boy, to be a 
representative of their class in presenting flowers on 
Teacher’s Day. Now Clara* is happier to learn ’B’ culture 
and has started to grasp the language as well. 

* Pseudonym. Clara and her parents are living in a Creative 
Access Nation. Names and other identities have been changed. 

  Is School GOOD? 

I would like to introduce a remarkable example of 
MK education in Thai national school. A Korean MK 
became a well-known figure among Thai nationals, 
because he was bi-cultural - both Thai and Korean. 
Educated in national schools from primary to uni-
versity, he has been a great help to his missionary 
father by translating lecture notes from Korean to 
Thai. Along the Han Ryu (韓流 Korean Wave - South 
Korean popular culture in other countries), he has 
become a famous figure in Thailand. It has promoted 
his parents’ ministry.    
 

I also want to share about my children’s education. 
As a Korean family, my wife Mayuree and I have 
three children. If we accumulate the education for all 
three in number of years, it would look like this: Thai 
national schools for 5 years (11.6%), International 
schools for 3 years (7%), Singapore national schools 

for 32 years (74.4%), and US national schools for 3 
years (7%). This includes 3 years of Kindergarten for 
each. At present our two older children are in a 
University in Korea and the youngest is in a 
Singapore national school. They identify themselves 
with other Koreans, and at the same time they are 
Korean, English and Chinese speakers. I believe 
that they are becoming resources for Asian mission. 

 
The above two examples might not be typical of all 
MK education in national schools. “Are national 
schools viable options for Asian missionaries?” MK 
education remains a hot issue among parents, 
teachers and policymakers. I would like to 
encourage each party involved with MK education to 
see national schools as a more viable option for 
MKs, as long as they are also educated regarding 
their own national identity and in their own language.  

 

Kim Chong Pae and his wife, Mayuree, have been in overseas missions since 
1990. (Family picture with his mother). They served in Thailand for 4 years, 
and 12 years in Singapore, planting Thai churches. Chong Pae was Dean at 
ACTI 2002-2005 and 2007-2008. He is the Regional Director of SE Asia for 
Global Mission Society. The Kims are stepping down from ACTI and will be 
concentrating on ministry to Thai people in Singapore and Thailand.  
He has his Doctor of Ministry in Intercultural Studies from Fuller Seminary.  
ACTI is very grateful for his and Mayuree’s ministries as Dean and trainers 
over the past 6 years. They have impacted the lives of many missionaries. 
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For us the boarding experience has been quite 
surprising - it has really dominated the rhythm of 
our lives these past 12 months. It has af-
fected my wife Linda in particular in terms of 
how she lives and works, i.e. away for 3 weeks in 
October and April and then the two 6-weeks in 
December and June filled with children on holi-
day. This has meant that Linda is unable to do a 
conventional full time job. But she has found that 
working as an editor for a series of papers con-
cerning the use of radio as a ministry tool in the 
Arab world very satisfying.  
 
For both of us, sending Xena a year ago - and 
then from August Danny also - to boarding school 
has been a painful, frightening, but surprisingly 
enriching one. There is of course the ache of 
missing them day in day out, the eager anticipa-
tion of seeing them (how we feel right now – 9 
days to go!!) and the unparalleled joy of just be-
ing together.  
In both mid-term breaks families of the boarding 
school kids gather at nearby holiday spots. These 
provide opportunities to share with and learn 
from other parents who have been working cross 
culturally for many more years than us. These 
times really force us to slow down, to pause – 
something that was so absent from our lives 
where we work. As well as hearing and seeing how 
different children with different personalities 
and abilities have adapted, coped and mostly 
flourished at the boarding school. We have also 
been very encouraged and refreshed in our own 
Christian walk and work by these times with 
other parents who share a common vision and 
burden.  
 
Boarding school seems to have acquired quite a 
bad name in Christian circles and indeed is con-
sidered by some to be equated with ‘parental ne-
glect’. However, our experience has been to the 
contrary – it is more demanding in some ways, and 
certainly challenges us in how and what we com-

municate to our 
children. Whilst 
there are many 
things at board-
ing school which 
are far from 
perfect - the complaints of injustices suffered, 
vegetables involuntarily eaten etc. - I hope that 
some of these denials of ‘common rights’ will reap 
a harvest in our children’s lives where they are 
better able to put off short term gratification 
for long term benefit - where they will not be 
afraid of pain for its own sake – but look to what 
its fruit will be. 
  
This may sound very pompous – but I don’t mean 
to be – I felt anything but pompous as I wept and 
walked away from Danny in August - but we are 
trusting God for good things, not blindly, but 
trusting him nevertheless. We have entrusted 
Xena and Danny to a safe, well-run institution 
which understands TCKs (Third Culture Kids) and 
the challenges of children in boarding, and bal-
ances that well with the need to run an effective 
educational institution which promotes a con-
structive engagement with the Christian faith.  
 
I fear that one of the things we parents are 
withholding from our children, in our (including 
my) desire to give them every good thing – is the 
personal discovery that self denial, or missing out 
is not the end of the world. Strangely enough I 
think that the privations I suffered as a child of 
refugees who fled their home and country and 
ended up in a strange land in beds (and blankets) 
provided by the Salvation Army taught me that 
such occurrences were okay – and it’s not neces-
sary to arrange our entire lives to avoid any pos-
sibility of suffering.  
 
Note: Names of people and places have been 
changed. 
"Reprinted with permission from in2serve magazine 
which is published by Interserve Malaysia".  

An Interserve Parent reflects on his recent experience of 
sending his kids to a Christian boarding school and the 
anticipation of seeing them during their mid-term break. 

Boarding Experience 
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To know the road ahead,  
ask those coming back. 
Chinese Proverb 
If you need advice for future plans or to make in-
formed decisions, ask others who have already ex-
perienced the same thing. Many who have been down 
the road of TCK education say that decisions should 
be made with re-entry to the home culture in mind. 
(Check out the websites and books listed on page 7). 
 

Tell me, I will forget; 
Show me, I may remember; 
Involve me, and I will understand.  
Chinese Proverb 

When we as parents or caregivers (churches, agencies, individuals) involve the TCKs in the 
process of finding the best education for them, we will find that they will be more ready to listen 
and learn. 
 
Example isn't another way to teach,  
it is the only way to teach.  
Charles M. Dickenson 
How we, whether it be parents or educators or caregivers of the TCK, deal with the issues that 
face us in ministry will be the main factor from which our children will learn . 
 
The task of the modern educator is not to cut down jungles,  
but to irrigate deserts.  
C.S.Lewis 
As we consider the education of our TCKs we must see that a great need is to keep our children 
flourishing with the education they are getting. We must be feeding them the right materials in 
order for them to survive and thrive. 
 
What we want is to see the child in pursuit of knowledge,  
and not knowledge in pursuit of the child.  
George Bernard Shaw 
The challenge is to instill in our TCKs a love for learning, whether it be inside or outside the 
classroom. Then the education will be far-reaching and comprehensive. In dealing with the 
learning process of our TCKs, we must always remember that this is about the child and what  
is best for the maturing process of that particular child, and not about education by itself.  

PROVERBS & QUOTES 

with applications to TCKs and their education 
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WHY notWHY notWHY not   

CONSIDER ACTI?CONSIDER ACTI?CONSIDER ACTI?   
♦ Learn from experienced lecturers and trainers from various cultural backgrounds. 
♦ Learn to think through challenging cross-cultural situations. 
♦ Develop strategies in order to be more competent in another culture.  
♦ Learn how to learn a new language. 
♦ Practice living in “community” … one of the key elements of the Gospel. 
♦ Receive personal help and evaluation from people who have “been there”. 
♦ Learn to deal with personal problems before you get to the field. 
♦ Practice cross-cultural living and learning in a safe, non-threatening environment. 

ACTI WEBSITE 

www.acti-singapore.org 
 

Please note e-mail addresses:   
      admin@acti-singapore.org   
     alumni@acti-singapore.org   
 dean@acti-singapore.org 
 henry@acti-singapore.org 
 asianmission@acti-singapore.org 

ACTI 2008 Course Schedule 
Next Course Intake:  1 August—end October 2008 

______________________ 

Application forms are available online at 
www.acti-singapore.org  
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ACTI  
     NEWS 

Mayuree teaching a class at ACTI 

Boat ride to visit a small island ministry 

Taking a ‘Becak’ ride in Indonesia Thanksgiving and Farewell 

Missions exposure trip to Batam 

Outing at Pasir Ris Park 

In January 2008 ACTI held a course for Thai ministry 
workers.  Because Rev. Kim and his wife, Mayuree, 
are fluent in the Thai language, they and several other 
missionaries spent 4 weeks introducing Thai workers to 
think about the need for cross-cultural ministry. 
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      ...all the way 
Dr. Sng Kong Chee 

I testify to God’s faithfulness and goodness towards 
TCKs in the area of 3 main aspects: God will teach 
our children; God will provide; God will be with us.   
 
The Lord will teach our children   
Before we departed for missionary service in Zam-
bia, one of our main concerns was the children’s 
formal education. We were not sure of the standard 
of education in Africa and we also worried that they 
might not able to cope with the demands of Singa-
pore education system when they returned. ‘What if 
they lacked behind others and did poorly in school?’ 
This would not bring glory to God.   
 
Some of my friends were utterly surprised that we 
pulled out our two older children who were doing 
well in Nanyang Primary GEP. ‘What can they learn 
in Africa?’ One of my colleagues commented that 
they may become ‘gaga’ after a few years in Africa. 
Some well meaning friends told us that it is hard to 
buy fish for them to eat in Zambia (land-locked 
country) and claimed that eating fish is very essen-
tial for the children’s brain development.  
 
God reassured me several times ‘I will teach your 
children’. The Holy Spirit reminded me that it was 
the Lord Jehovah that gave far more superior wis-
dom to Daniel and his three friends who refused to 
part-take of the wine and the meat offered by king 
Nebuchadnezzar. (Daniel 1:8) I believe God is able 
to grant wisdom and understanding to our kids de-
spite being deprived from eating fish for four years.  
 
The Holy Spirit also reminded me of God’s promise 
in Isaiah 54:13. ‘I will teach all your children and 
great will be their peace’. That was the Word I re-
ceived from the wife of my Irish pastor when I was 
studying Medicine in Ireland. Just a few months 
ago, a Christian brother gave me exactly the same 
assurance. “The Lord will teach all your children and 
great shall be their ‘shalom’. Brother” he said, “Let 
me tell you that the word shalom in Hebrews means 
‘welfare in every area of their lives’”. I thank the Lord 
for His great promises and I learn to entrust our kids 
to the Lord.  
 
Indeed God has taught our four lovely and happy 
children. By His grace, our eldest daughter Wan 
Xian, 19, excelled in Rift Valley Academy, graduat-
ing as the Valedictorian, and is currently studying at 
Dartmouth College. Our eldest son David is doing 
pre-med in Brandeis University. And how God con-
founded human thinking when our two younger 
sons, Daniel and Samuel, were also selected to par-
ticipate in the Gifted Education Programme and are 

now in P4 and P6, Nanyang Primary School. So 
God demonstrated to us that it is He who has taught 
and blessed and kept watch over our children. We 
felt it keenly, especially when our older two kids left 
us for boarding school at ages 10 and 11, and 
Daniel at age 7.  We were not beside our children 
and we entrusted them to the Lord’s keeping, and 
He has not failed us, but has upheld our kids with 
His strong arm.  
 
The Lord will provide   
a) A full scholarship 
When Wan Xian was accepted to Dartmouth Col-
lege in early 2006, I wondered who would pay for 
her 4 years’ studies in the U.S. “Can the Lord 
spread a table in the wilderness?” This thought was 
tossing in my heart for several months. “Surely the 
Lord can provide but will He do it for me?” I waited 
expectantly for an answer. The Lord tested my pa-
tience and showed me His abundant provision just 5 
days before she departed for America. Wan Xian 
received a full scholarship and we were all de-
lighted. Our Lord Almighty is indeed the Jehovah 
Jireh.  
 
b) Deferment 
from National 
Service 
David was only 
16 when he fin-
ished high 
school. We felt 
that he was too 
young to be 
enlisted for Na-
tional Service 
and it would be 
difficult for him 
as he was out of 
Singapore since 
age 10. We de-
sired that that he 
could complete his university first, and so did David. 
He told us he wanted to finish his studies first. Nev-
ertheless, the Army sent us letters and we had no 
choice but to submit the early enlistment form. 
Again, God opened the door and David was granted 
deferment from NS for his university studies. So at a 
young age of 16+, David proceeded to Boston to 
study at Brandeis University. (We had initially 
thought it was impossible for David to attend that 
year, as it was only a month after the acceptance 
deadline that we wrote to the college). We praise 
and thank God for miraculously preparing and pro-
viding the way for David.   

          we praise   
        and thank  
               God for  
  miraculously    
         preparing  
                        and  
          providing  
               the way 
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c) Unexpected accommodation 
Before we left for Zambia, all our children expected a 
very low standard of living in Africa. While we were 
packing boxes of books and clothing to be sent over 
there, Daniel raised a question, “How could all these 
things fit into a little mud hut?” He shook his head 
and wondered. At age 4, on his own, he had a pre-
conceived idea that we would be living in a mud hut 
in Zambia. On the first day we arrived at Mukinge 
Mission Hospital, we were assigned to stay in an old 
brick house. There were three bedrooms, a large 
living room and a kitchen. All our children were very 
surprised as this was more luxurious than they had 
expected. In addition, a fellow missionary had baked 
a welcome loaf of bread for us. It warmed our chil-
dren’s hearts to see the loaf of bread and they told 
us they always remembered it, and this loaf of bread 
would always a part of their first impression of their 
first home in Africa. (Later on we realized that this 
old, leaky house had been ear-marked for demolition 
for many years, but because of lack of funds, had 
been kept. Yet it exceeded our children’s expecta-
tion, warmed their hearts and given them rich memo-
ries of Mukinge.)  
 
The Lord will be with us  
a) Missing my family 
Separation from parents can be a painful 
experience for many MK’s. Daniel, our 2nd 
son, was willing to go to Sakeji School at 
the tender age of 7, to experience board-
ing school for a year. After discussing with 
him the advantages and disadvantages of boarding 
school, he was determined to give it a try even 
though he knew he would face prolonged separation 
from the family. We knew he was mentally ready and 
agreed to send him to boarding school.   
 
We drove Daniel from home to the boarding school 
which was about 480 km away. The next morning, 
we waved good-bye to our dear son and he cried (for 
several days) after we departed. (One of his teach-
ers shared with us when we came to fetch him at the 
end of first term.) Daniel had been teary for the first 
few days. On the third day, during dinner, Daniel 
burst into tears again. The teacher took him out and 
sat down with him on the steps. “What’s wrong, 
Daniel?” the teacher asked him. “Everything.” Daniel 
answered softly in between sobs. “But your brother 
and sister were here before and they were happy”. 
“Yes, but it took them awhile.”   
 
The teacher was surprised by Daniel’s reply as it 
showed that Daniel knew what he was going 
through. Daniel knew it would be painful for a while 
until he adjusted to boarding school life. Daniel did 
not ask to go home, but endured the initial pain 
knowing it was part-and-parcel of boarding school. 

After a week or two, he became much happier. He 
wrote a weekly letter home to us and we sent him 
emails everyday. (He had the most emails of all his 
fellow classmates.)   
 
b) Losing the way 
I remember Daniel wrote us a touching short story 
one Sunday. He later described to us more vividly 
about the terrifying experience of missing his way at 
Sakeji. One afternoon, with a group of older school-
mates, he was riding a bicycle slightly beyond the 
school compound when suddenly, there was a big 
thunderstorm. Everyone panicked and quickly 
rushed back to school. After a short chase, Daniel 
could hardly see his friends riding ahead of him as 
the downpour was becoming quite heavy. He was 
tired and failed to catch up with them. Finally, he was 
all alone, tears running down his cheeks, pushing his 
heavy bicycle along a muddy track. Many scary 
thoughts began to haunt him. “What if a hungry lion 
suddenly pounces out from the bush?” He was help-
less, totally drenched and shivering in the cold. As 
Daniel was pressing on, suddenly recognizing a light 
not too far away, he turned towards that direction. At 

the end of the path, he found 
Sakeji School. How awesome it is 
to experience God’s keeping and 
salvation. Surely His angels were 
right there to deliver Daniel from 
being lost in the wilderness and 
devoured by a lion.  
 

Besides Daniel, David too had a harrowing experi-
ence of being lost. So do we as a family, and when it 
gets dark and we still can not find our way in the 
‘wilderness’.  … and then we see the distant light 
….  and praise God and burst into song: “All the way 
my Saviour leads me, what have I to ask beside?” 
  
We wish to encourage fellow missionaries and 
would-be missionaries to trust in the Lord and 
not to be fearful. Ask of the Lord and He will give 
abundantly. We also want to acknowledge and 
thank all fellow labourers and specially teachers 
in Sakeji School and Rift Valley Academy for 
their sacrificial love and dedication in educating 
missionary kids.   
 
Dr. Sng Kong Chee and his wife, Chay Gek, are alumni of 
ACTI.. They returned to 
Singapore after serving in 
Zambia for 4 years. Their 
2 older children are at-
tending colleges in the 
USA, and the 2 younger 
sons are with the parents 
in Singapore. They may 
be reached at 
kongsng@gmail.com  

surely His 
angels were 
right there 
to deliver  
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Koleen French 

OUR STORY 
 
“If this were my child, I’d take her back to the USA yesterday.” The 
specialist’s words stung like a slap. Had I been a negligent parent? 
Had I, in my passion to remain in the Philippines, been in denial 
about the seriousness of Lisa’s condition? Was this specialist inton-
ing the end of our career as church-planting missionaries? 
 
It was April, 1997. Bob and I had moved to Manila 7 months earlier 
to help an all-Filipino team plant a cell church. Bob had found his 
niche as our “navigator,” guiding our leaders’ cell group into a 
close-knit prototype that other cells would copy. Suddenly it 
seemed that this dream-come-true assignment would be cut short 
by the educational needs of our eldest daughter, now 6 years old. 

To 
Show  
God’s 
Work 

Since babyhood Lisa was differ-
ent. All her milestones were de-
layed. She didn’t walk until 18 
months. She hardly spoke single 
words at age 2. When she was 3 
we had her evaluated by an 
American speech therapist living 
in the Philippines. At age 4, we 
had Lisa tested extensively in the 
USA (psychological, speech, 
medical). She received no medical 
or chromosomal diagnosis. But we 
were told that Lisa would have 
difficulties when she started 
school. 
 
Now, at age 6, Lisa was clearly 
behind her peers and even her 
younger sister in talking and in 
reasoning skills. When I heard of 
an educational specialist visiting 
the Philippines I requested an 
evaluation. This specialist painted 
a dire picture of Lisa’s educational 
future. She urged us to get Lisa 
the intervention and services that 
are provided for free in US public 
schools. A doctor and another 
educator agreed with this assess-
ment. Sadly, we packed up and 
left the Philippines in July 1997 
not knowing whether we’d ever 
return. 
 
God did not plan Lisa’s condition 
to punish us or to thwart our 
heart’s desire to serve Him. She 
was made special to show God’s 
work. 
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Those were very painful days. Bob and I wrestled 
with our call to missions and to the Philippines in 
light of our call to be responsible parents of a spe-
cial-needs child. At what point should the educa-
tional needs of a child supersede a life call? “Why 
us, why us?” I couldn’t stop myself from asking. 
Meditating on John 9:1-3 brought me a new insight: 
As Jesus went along he saw a man who was blind. 
He had been blind since he was born. Jesus’ disci-
ples asked him, “Rabbi, who sinned? Was this man 
born blind because he sinned? Or did his parents 
sin?” “It isn’t because this man sinned,” said Jesus. 
“It isn’t because his parents sinned. This happened 
so that God’s work could be shown in his life.”  
 
During our 1997-99 extended furlough I took an in-
tense 2-week course to learn how to work with Lisa’s 
weak areas. She was enrolled in public school and 
received extra help from a speech therapist and an 
occupational therapist. Every day I worked with her 
for one hour. With this focused help 
Lisa began to read at age 7 and 
made good progress throughout the 
first grade. God gave us an out-
standing team of public school staff. 
At the end of first grade they said 
they felt we could return to the Phil-
ippines and home school Lisa. So 
in 1999 we packed up again and 
moved back to the Philippines, as-
signed to Naga City, 160 miles from 
Manila where our 3 girls were home 
schooled for 8 years. If our 1997 assignment was a 
dream-come-true, in Naga City the Lord gave us a 
whole movie full of delight, awe, and fulfillment as we 
saw Him establish several churches, one of which is 
a cell church. We continue to serve the Lord in the 
Philippines, marveling at how Lisa and her life show 
God’s work. 
 
FOR ASIAN FAMILIES WITH  
SPECIAL NEEDS CHILDREN 
 
Like most Asians, I was raised to passionately value 
a good education (ideally at a status school), and a 
lucrative career. Because Asians often see their chil-
dren as a primary source of pride (or embarrass-
ment), a special-needs child challenges us to a new 
depth of spiritual growth and self-examination. Some 
hard questions I had to ask myself include: 
 
* Do I have a misplaced sense of identity by needing 
to have bright, successful children? Do I truly see my 
special child as a gift from God to show His work? 
 
* Am I unhealthily attached to my career? Has my 
career (being a missionary, in my case) become an 
idol – more important than knowing God Himself? If I 

have made my career an idol, then a child’s needs 
that might block that career could be wrongly seen 
as a frustrating interruption, rather than a blessing to 
show God’s work. 
 
* Am I humbly and prayerfully seeking counsel from 
qualified educators, doctors, etc.? Bob and I asked 
the Lord to lead us through the advice of the public 
school special ed team in 1997-99, and He did. 
 
* At the same time, am I prayerfully considering 
where human counsel does not match what God is 
revealing to me? Sometimes “experts” approach a 
child from a clinical view that discounts what mira-
cles God can do. Lisa’s actual functionality is higher 
than what experts predicted. Filipinos love her cheer-
ful personality, friendliness, and musical gifts. No 
test can measure a child’s potential for godly charac-
ter and fruitful Christian service. 
 

God’s sovereign plan is perfect. For some families 
with special-needs children, His plan might involve 
returning to their home country. I believe that a spe-
cial-needs family can continue to serve the Lord ac-
cording to their sense of call. But the Lord Himself 
must confirm this case by case, as we offer with 
open hands our lives, ministry, children, and future. 
To remain on the field with a special-needs child re-
quires extra research, possibly extra training as par-
ent-educators, and creative education alternatives. 
Whether we return to our home country or remain on 
the field, we glorify God as we allow Him to show 
His work. 

[Bob and Koleen French 
have been church plant-
ers with World Team in 
the Philippines since 
1988. They have three 
daughters, Lisa (17 yrs), 
Debbie (15), and Junia 
(11). All three girls now 
study at Faith Academy. 
Lisa is enrolled in a new 
pilot project for special-
needs students only in its 
second year.] 

  

    … no test can measure  
    a child’s potential for   
    godly character and  
    fruitful Christian service 
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      To tell you the truth, school in Singapore is the 
most difficult thing to get used to. For someone who 
just came back from Africa, it was too tough. I prefer 
my home-school and boarding school days in Niger.  
      When I was in boarding school, I had appendici-
tis one night. At that time I thought it was just a stom-
ach ache as my vocabulary did not have the word 
“appendicitis”. It hurt non-stop and I couldn’t sleep 
even past midnight. Fortunately, my sobbing woke 
my big brother up. He accompanied me to the toilet 
to see if I could throw up. In the end we woke our 
dorm parents up. They took me to the doctor the 
next morning, and then they had to fly me back to 
Galmi Hospital for surgery. That is one experience I 
will always remember. Without parents around, it can 

be good as you don’t have to do that much chores. 
But sometimes one can get home sick. 
      There are many fun things that I did in Galmi that 
I won’t be able to do in Singapore, like killing snakes, 
catching scorpions, etc. We also staged scorpion-vs-
spider-vs-centipede fights, and had stick fights and 
mud ball fights with other kids. And it’s OK to pee 
anywhere outside, or just go to other missionaries’ 
houses to drink water or use their toilets. We also 
walked through a sand storm.   
      Here in Singapore, I enjoy the air-condition eve-
rywhere, the huge shopping malls, and of course all 
the junk food that I can never get in Niger. 
      Still, I hope to return to Galmi and stay there. My 
home is in Africa.   

Once when I was out playing with my brothers and friends, we suddenly saw a small black dot running 
across the field. Then we saw that it was a baby goat. Then oosh! came our dog Huang Di hot at its heels. 
It was chasing the baby goat! Few seconds later there was this big group of bigger goats running after HD. I 
think they were trying to protect the baby goat. But they soon gave up. Maybe they were scared that HD 
would turn around and chase them. The baby goat looked like it was going to die of exhaustion soon. We 
had to stop HD! While my brother ran after him, I picked up a rock and threw it at HD. It hit him on the head 
and made him sit down on the ground. I was glad to have saved the baby goat. 

Jabez Chow 

The most difficult thing... 
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“Dear God, please help me cope with life in Sin-
gapore. Help me leave behind what I’ve come 
to love. Amen.” 
 
This was what I prayed two days before I left 
Galmi to return to Singapore. Having grown up 
in Africa for 9 years, I know I have experienced 
a very different way of life from most kids in Sin-
gapore. When I was very young, I thought the 
world looked just like what I saw in Africa. It fit-
ted the description in the Bible; there were 
goats, donkeys and other animals, and also sea-
sons of planting and harvesting. But I felt differ-
ent from the people there because I talked and 
looked different. Sometimes it was pretty lonely 
when there weren’t other MKs or kids who could 
play with me, so I was very close to my younger 
brothers. There weren’t any “normal” friends; 
any kids who stayed in our compound became 
real buddies. School was a breeze; our teacher 
was either mom, or some of the missionaries.  
 
My most memorable experience was the time 
spent at our boarding school Sahel Academy. 
All the dorm kids were very close; we under-
stood each other so well. There were no ene-
mies; teachers meant a lot to us. I know these 
will be some of the most important people in my 
life. In my Singapore school, some classmates 
don’t get along. We have to greet the teachers 
in the same way all the time. Teachers are there 

to teach and want us to do well in our tests.        
I miss the fun relationship with teachers, like at 
Sahel; I knew every single one of the teachers 
and could talk, joke and play with them any-

how.  
 
When preparing to return to Singapore, I felt 
stressed. I was back in Singapore before, when I 
was in Primary 1, but that was different because 
we were going back to Galmi after a year. This 
time I heard a lot about the Singapore school, 
that it was very difficult and stressful. And the 
year I returned was the year I had to take my 
major exam PSLE. Throughout the year I just 
hoped the time for PSLE would never come. 
Well, thank God, I pulled through. It was difficult 
to make new friends at first; people already had 
their own groups. I liked to show off my “survival” 
skills in Africa because everyone else seemed 
better than me. When I did well in studies and 
sports, then they started to notice me. I am 
thankful for the support of one or two close 
friends that I managed to make; that was very 
important for me. 
 
Now I’m in secondary school - another new be-
ginning, new school, and new friends.  But I find 
the school pretty competitive. People just come 
to study; there are lots of smart people and they 
care more about studies than play. They tend to 
mix with their own types; I have not found my 
own type.  At first my friends were shocked that I 
didn’t know anything about computer, internet 
games etc. Soon I found that I couldn’t control 
myself with the PC; I would chat and type mes-
sages to my MK and other friends. I played com-
puter games until eye problems made me real-
ize I was spending way too much time on the 
laptop.   
 
I don’t know what’s ahead for me in the future. I 
think I’ll cross the bridge when I get to it.  I love 
animals and I hope to be a vet. I still have many 
questions about religion and Christianity; I worry 
about death, etc. But I am confident that God is 
there and He loves me. 
 
Paul,13, Jabez,12 (opposite page) and Elisha,11, lived in 
Niger with their parents who served there with SIM (1998-
2006). Dad, Hsun Tau, served as an oral surgeon and 
Mom, Yook Wai, as a pharmacist at Galmi Hospital. They 
now are in Singapore. (Pictures—in Africa and Singapore) 
 
 

... OF ... OF   
      A      A  
       TCK       TCK  

REFLECTIONS... REFLECTIONS...   

Paul Chow 
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Life in Cambodia and Singapore is 
very different in terms of school work 
and recreation. For school there is more 
pressure for studying in Singapore. 
There are about 40 students in one class. 
In my school, there are 5 classes for my 
level/grade. This is very unlike what I’m 
used to. In Cambodia, I had attended 
three different International Schools 
and there was only one class for each 
level. At Hope International School, my 
class had 8 people in the year 2005-2006 
(the year before I returned to Singa-
pore). The standard in Singapore is also 
high by a lot, especially in Mathematics 
and Science.   
 

I had difficulties adjusting to waking 
up for school at 6am because Singapore 
schools start around 7:30am but you 
need to be there by 7am. The good thing 
about Singapore would be the freedom to 
go out with friends and travel to places 
by ourselves cause it’s a small country 
and it’s very safe even at night. The 
weather in Singapore is much more humid 
but Cambodia is dustier. There is a lot of 
homework - even during holidays lots of 
homework is given. Also, it is compulsory 
to join a co-curricular activity. There is 
also a rule about taking the Mother 
Tongue language which for me is Manda-
rin. Since I don’t speak Mandarin, I have 
to take a foreign language (French) in lieu 
of my second language. I got used to fail-
ing when I go to Singapore school and it 
is really competitive.  

Benedict (14), spent most of his growing up years in 
Cambodia where his parents served as missionaries 
from 1995-2006, in 
students ministry, 
church planting and 
theological training. 
He is now learning 
how to adapt to  
Singapore culture  
and education. 

DIFFERENT 

Benedict Tan 

CAN BE VERY   
LIFE 

In terms of recreation, every Saturday in 
Cambodia I would play soccer in the morning and 
relax with friends in the afternoon. In Singapore  
I would sleep in, use the computer and in the     
afternoon go for youth fellowship. Internet access 
is also better in Singapore. 

 
I enjoy going to the beach at Sentosa. It is a 

fun place to relax with friends during the holidays. 
There is a luge ride where you sit in a kind of car 
and you go down the hill. 

 
In conclusion, I prefer living in a Singapore 

environment but not their school life. 
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Spiritual Life 
Spiritual Warfare; parents are on the battle field. 
Personal and vital relationship with Jesus Christ—
because of personal worth as children of God.  
Growth and maturity. 
Willingness to accept spiritual guidance.   
Assurance that God is in control in all aspects of 
their lives. 
 
Health and Safety 
PHYSICAL 
Many TCKs are living in difficult and sometimes dan-
gerous or crisis situations. 
Many TCK do a lot of traveling—back and forth to 
school and also in and out of different countries. 
 
MENTAL / EMOTIONAL  
Many TCKs are affected by the 
stresses that their parents face.  
Many struggle with emotional is-
sues because of all they face. 
Good self-image, rooted in relation-
ship with God. 
 
Relationships 
Making good and healthy friend-
ships in host culture or in school. 
Getting along with others in another 
culture. 
STABILITY: 
To realize their “belonging” with 
God is secure.  
To be able to find stability in their 
relationships with God, family and 
friends. 
 
“Fitting In” 
With friends in host culture. 
With relatives when back in home culture. 
With family in ministry involvement. 
 
Family Issues 
FAMILY UNITY—in purpose, openness and trust, 
and sense of commitment and faith 
LOSSES: 
Loss of privacy with parents/family. 
Sometimes resentment / feeling neglected because 
of parent’ ministry. 
Loss of intimacy with family if separated. 
 
SEPARATION: 
Loneliness—separation from parents and sometimes 
siblings if at boarding school.  
Separation from relatives/friends in home culture. 

Education 
That the TCK will understand the importance of edu-
cation, but also be aware that all of life is a learning 
process. 
Costs and challenges of schooling. 
 
Cross-cultural Issues 
ADAPTATION CHALLENGES: 
-to host culture 
-to parent’s culture (re-entry) - often not familiar at all 
to the child 
 
CROSS-CULTURAL / MUTI-CULTURAL LIVING  
-learning new ways of doing things in host country 
-re-entry to home country 

-adjustments to constantly 
crossing cultures 
-feeling of not really 
“belonging” anywhere—a 
“foreigner” in the host coun-
try, but not really at home in 
parent’s culture 
-language challenges—
possibility of one language 
at home, another at school 
and maybe another in the 
host culture 
 
FLEXIBILITY 
Many TCKs live on limited 
resources by the standards 
of their home culture, but on 
the flip side, have more 
“wealth” than most others in 
the host countries.  

 
Others in their lives 
PARENTS: 
Wisdom in decisions they have to make about their 
children’s education choices. 
To know how to provide a stable atmosphere of en-
couragement for the children as they go through 
their various situations. 
To know how to affirm their children. 
To know how to balance time spent with children. 
 
PRAY for other caregivers of the TCK (dorm parents, 
other adults, those in churches and agencies who 
have direct contact with the TCK). 
 
PRAY for the teachers, educators of the TCKs. 
 
For wisdom for all parents and caregivers to know 
how to make a difference in the life of the TCK. 

Areas of Prayer Needs for TCKs 
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Re-entry Issues 

      &  

Re-entry Issues 
Because missionary care in Singapore is in its in-
fancy, returning missionary families shoulder the re-
sponsibility of helping their children adjust to life in 
Singapore and to the education system which is 
complex and academically demanding. Sending-
churches and mission agencies need to be more 
involved in this.  
 
Pre-field orientation and field care of missionaries 
are the current issues that Singaporean churches 
and mission agencies are grappling with. Helping 
missionaries and missionary children with reentry 
issues are not their immediate priorities. Conse-
quently, missionaries returning home to Singapore 
are faced with the daunting challenge of resolving 
reentry issues with little external support.  
 
One reentry issue that returning missionaries find 
overwhelming is that of helping their children adjust 
to the educational system in Singapore. For many of 
these children, this experience is not a reentry but a 
first entry. Besides that, the continuity in learning is 
broken as they move from one education system to 
another. The structure of the Singapore education 
system also makes the adjustment more compli-
cated. These missionary families need the support of 
their churches and mission agencies.  
 
Singaporean missionaries are not equipped to 
home-school their children while on the mission field. 
They depend, instead, on local or international 
schools to educate their children. These schools do 
not follow the Singaporean curriculum and they are 
usually not as academically competitive.  

 
The education system in Singapore is very struc-
tured. At the age of ten, school children are chan-
neled into three academic streams. Missionary chil-
dren coming back from the field may be placed in the 
wrong academic stream.  
 
A teacher in Singapore has an average of forty stu-
dents per class. With a class of that size, the teacher 
does not have the time to focus on the needs of a 
returning missionary child. Moreover, teachers do 
not understand the issues these children are facing.  
 
Returning missionary children may express this iden-
tity confusion in various re-entry issues. One such 
issue involves separation and loss. “There is literally 
a complete separation from all they have known: 
their host country, its culture, its values, and its envi-
ronment, including the weather” (Walters, p. 22).  
 
They are also separated from people they know and 
love such as other missionaries and their children 
and national friends. Due to these losses, they have 
to deal with their grief. (McDonald,1998).  
 
Their sense of loss heightens when returning mis-
sionary children have to adjust to the differences 
between their host country and their home country. 
They may feel like foreigners in their home country. 
Although, they want to fit in with their peers, they are 
unfamiliar with the latest fads, movies, fashion and 
music. Pressured by their peers to conform and feel-
ing displaced, they struggle with the desire of return-
ing to their host country where they feel accepted 
(Walters, 1991).  

Cheah Kim Khuan Educational Needs 
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There is hesitancy on the part of potential missionar-
ies with children of school-going ages to go to the 
mission field because of the lack of viable educa-
tional options. For those already on the mission field, 
they have to be prepared to send their children over-
seas for further education, but this option may not be 
financially possible for some.  
 
Just like their parents, missionary children go 
through reverse culture shock when they return 
home. It is crucial to provide emotional support for 
them during this time of transition as it will affect their 
well-being and impede their academic progress. If 
they do not receive help, they run into the danger of 
becoming at-risk.  
 
Educational Needs 
When my husband and I went to Kazakstan as mis-
sionaries, we struggled with this issue of our chil-
dren’s education. Even as we went to America two 
years ago, we continued to wrestle with this issue. I 
also saw how greatly this issue has affected my fel-
low Singaporean missionaries serving in other fields. 
They have to consider that as part of the cost of be-
ing missionaries.  
 
I discovered that trying to meet the educational 
needs of missionary children is a global issue for all 
missionary families. Without any exception, Singa-
porean missionary children have similar education 
needs as missionary children from other countries. 
This becomes apparent when they return to the Sin-
gapore education system after their stint on the mis-
sion field. However, the missionary community in 
Singapore is not prepared to meet this challenge. 
While it is commendable that churches and mission 
agencies are taking steps to improve pre-field and 
on-field pastoral care of missionaries, they need to 
exercise similar care for missionaries returning to 
Singapore permanently. Missionaries and their chil-
dren both require support during this transition to 
help them reconnect with life in Singapore. Mission-
ary children face the special challenge of adjusting to 
Singapore education system which is complex and 
has high academic standards. This need is becom-
ing more pressing as increasingly, missionaries are 
returning to Singapore after completing their terms.  
 
The environment of stress and competitiveness can 
be quite frightening for returning missionary children. 
They may act out their frustrations in other reentry 
issues which could in turn worsen their situation in 
school. They are trapped in this vicious cycle, unless 
appropriate actions are taken. One preventive meas-
ure is to help them adjust to the education system 
and deal with these reentry issues.  
 
David Pollock, former director of Interactiion, defines 
a Third-Culture Kid (TCK) as, “an individual who, 

having spent a significant part of the developmental 
years in a culture other than the parents' culture, 
develops a sense of relationship to all of the cultures 
while not having full ownership in any”. (2001). Thus, 
when missionary children return to their home coun-
tries permanently, the re-entry experience is actually 
more of an entry than reentry (Pollock, cited in Wal-
ters, 1986). Consequently, they may encounter a 
variety of reentry issues which may invariably affect 
their performance in school (Austin, 1986).  
 

Children may encounter difficulties in learning when 
they return to their home country. As the school is 
the next place that returning missionary children 
spend most of their time apart from their homes, the 
level of adjustment and comfort that they feel to-
wards their school will greatly determine their level of 
integration into their home country. To make this a 
positive experience, they need to deal with the other 
reentry issues as these will indirectly affect their ad-
justment in school.  
 
Suggestions for Reentry and Education  
Re-entry programs for missionary children should 
include meeting their academic and emotional 
needs. These programs should help them build their 
self-esteem as well as learn practical skills.   
 
The educational needs of missionary children may 
be expressed in different forms in different countries. 
Singaporean missionary children have the special 
challenge of returning to a education system that is 
complex and demanding. Coupled with that, they 
have to cope with other reentry issues that could 
further complicate their situation in school. It is rec-
ommended that one way to help them adjust aca-
demically and emotionally into life in Singapore is to 
provide a holistic orientation program.  

As the school is the  
 next place that  

returning missionary 
children spend most of 

their time apart from 
their homes, the level of  

adjustment and comfort 
that they feel towards 

their school will greatly  
determine their level of 

integration into their 
home country.  
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A missionary parent wanted to know how to prepare 
the children for the Singapore education system 
even before they return home. This preparation 
should actually start prior to the missionary family 
leaving for the field.  
 
While an orientation program can work successfully 
when applied to returning missionary children, it will 
work best if the educational needs of the children are 
being considered even before they go to the field 
during pre-field orientation. Missionary families need 
to understand the full implications of their move and 
how it will affect their children’s education. They 
need to know the consequences of their choices so 
that they can decide on the best course of action to 
take. One suggestion is to include a workshop that 
discusses the options of education for children on 
the mission field and the implications for them upon 
reentry. This can be followed up by a meeting with 
an education consultant who will help the parents 
plan the children’s education so that they can keep 
up with the Singaporean curriculum while on the mis-
sion field.  
 
For those who are considering homeschooling, they 
can explore the various options in homeschooling 
and the support that they can get. As for the children 
attending local or international schools on the mis-
sion field, they can explore ways of supplementing 
their studies by using Singaporean workbooks, as-
sessment books and CD-ROMs. While CD-ROMs 
are the most expensive, they are interactive, system-
atic and fun.  

Sending churches and mission agencies can do their 
part by sending itinerant teachers to the various 
fields to check on the children’s academic progress. 
The itinerant teachers need not be full time, but they 
can be Singaporean school teachers who are be 
willing to use part of their school holidays to help 
these missionary children as their service to mis-
sions. After these visits, the teachers can continue 
helping the missionary families by keeping in touch 
with them through emails.  
 
To make all these strategies work, an advocate for 
missionary children in Singapore is needed. An ad-
vocate can provide a global picture for the pastoral 
care of missionary children. This advocate can over-
see the educational needs of missionary children by 
working with a qualified team to come up with strate-
gies such as the ones mentioned above.  
 
Everybody needs to work together to help the chil-
dren adjust to the education system and life in Sin-
gapore. They need the support of their teachers and 
parents as well as their extended families, friends, 
mission agencies and churches. Only in a loving 
community can the children thrive, grow and feel that 
they have finally arrived home.  
 
Children are very precious in God’s eyes. While on 
earth, Jesus spent much of His time with them. He 
was very clear concerning our commitment towards 
them. His mandate to us is, "Let the little children 
come to me, and do not hinder them, for the king-
dom of heaven belongs to such as these" (Matt.19: 
14). Let us who are involved in missions weigh these 
words carefully. Our commitment towards missionary 
children or the lack of it may have a huge impact on 
their perception of God and their relationship with 
Him.  
 
(Excerpts from presentation to the Faculty Regent Univer-
sity School of Education)  
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Introduction 
We are living in a day and age in which God 
is raising up the youth to lead the nations in 
the end times missionary  movement.  These 
youth will arise with the fire of God and take 
the gospel to regions that have, until now, 
been largely unreached.  In America alone, 
24 hour prayer movements are beginning to 
take over the spiritual landscape of the uni-
versity campuses (see 
www.campustransformation.com).  Christian leaders 
foresee that every campus in America will be af-
fected by the spirit of prayer and revival within a few 
years.  It will only be a matter of time when this 
movement will need an outlet, and an end times stu-
dent volunteer missionary movement will be born.   
 
At the dawn of this student volunteer missionary 
movement, missionary kids (MKs) will have one of 
the greatest potentials to lead the way.   Their role in 
this student volunteer missionary movement will be 
critical during the four short years of their university 
experience.  From the time they re-enter their par-
ents' home country to the time they graduate from 
university, these youth have a powerful potential to 
reach their post-modern generation.  The combina-
tion of their spiritual heritage and practical cross-
cultural experience will enable them to be effective 
voices for the gospel and the urgent call to foreign 
missions. 
 
Phase II of Modern Missions 
In terms of traditional missions, I would like to term 
these four years as “Phase II” of the modern mis-
sions.  I therefore feel the urgency to draw the atten-
tion of all mission agencies, missions departments, 
and member care personnel towards the issue of 
equipping these men and women for the next phase 
of modern missions.  It would make no sense to in-
vest decades of money, time and prayers into a mis-
sionary family, only to lose their children, at age 18, 
to the complexities of cross-cultural re-entry, be-
cause of negligence on a few simple matters.  Hav-
ing never entered into Phase II of the missionary 
movement, there is no choice for this missionary 
sending body to start all over again with another mis-
sionary family.   

There are many reasons why a missionary sending 
body would neglect focusing on MKs.  Many times 
there is a sense that one does not know how to re-
late to an MK.  Also, the MK often feels like he/she 
does not want to relate to his/her parents' home 
church.  However, I would strongly encourage efforts 
towards such a partnership.  In my own experience, 
this kind of partnership has the potential to reap 
great benefits for the kingdom of God. 
 
My Own Story 
When I arrived Hong Kong in transit from Israel four 
years ago, I had no intention of staying in this city.  
However, God clearly directed me to become a 
member of Shepherd International Church (SIC), a 
church that was actively growing in missions aware-
ness.  I experienced much difficulty especially the 
first year I was here.  The culture shock was enor-
mous at times.  But because of God's clear direction, 
I stayed.  Today I am happy to say that my partner-
ship with SIC has reaped much benefits for God's 
kingdom.  I have grown in my ability to utilize my 
missionary experience to bless the local church.  In 
turn, SIC has grown in missions awareness by relat-
ing to me and understanding my life.   
 
Now, on the other side of things, I am glad I stayed 
with SIC.  Many Mks, though still antagonistic to-
wards the local church, are desirous for such a part-
nership, and they ask me how I did it.  In the same 
way, I believe there are many missionary sending 
bodies who would like to form partnerships with 
MKs.   The path to such a partnership can be rough, 
but the benefits are well worth the effort.  The follow-
ing are some things that I learned from my partner-
ship with SIC. 

When Missionary 
Kids Come Home 
The Second Phase of  Modern Missions 
 

Cindy Loong 
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Attitude Matters 
There are a few simple things, and a few more com-
plex issues that missionary sending bodies must ad-
dress in order to enter into Phase II.  The first simple 
thing is to change one's attitude towards missionary 
kids.  One needs to have the same kind of attitude 
towards these missionary kids as one does towards 
their parents.  The attitude is that these youth are 
indispensable for the advancement of the gospel 
cause and they need to be equipped with the utmost 
skill and care.  The attitude is also that the needs of 
these youth need to be discerned with just as much 
care as the needs of their parents on the mission 
field.  They are not just people to be felt sorry for and 
cared for once in a while, just to appease the con-
cerns of their parents.  There needs to be an entire 
focus on equipping these youth for their mission.  
Likewise, these youth need to be trained to see 
themselves in this way.  They need to be discipled 
into their calling so that they arise to the task that 
they have been called to. 
 
In Hong Kong and Taiwan, missionary sending bod-
ies would do well to drop all culture judgments of 
these missionary kids.  One big issue is language.  
Many missionary kids feel that they cannot fully be 
accepted by their parents' home culture and home 
church because they feel judged regarding the level 
of their Chinese.  As Chinese we feel it important 
that all Chinese we come across speak, read and 
write fluent Chinese.  However, to put this standard 
upon a missionary kid from Africa is just as absurd 
as expecting a native Thai to speak, read, and write 
Chinese.  The missionary kid, having grown up in 
Africa, probably speaks and/or reads and writes Afri-
can and English languages better than he speaks 
Chinese.  So, receiving the missionary kid just as he/
she is, is the first step to entering into Phase II of the 
missionary movement. 
 
Having now entered into Phase II, the church is now 
ready to receive the missionary kid into their midst.  
Because of his/her cultural background, the mission-
ary kid is a constant reminder to the church that the 
church is not complete without representation from 
every tongue, tribe, people and language.  The in-
conveniences of the cultural differences between 
church members and the missionary kid serves as a 
constant reminder that true Christianity needs to be 
cross-cultural in order to advance.  Ultimately, a 
mono-cultural Chinese church is a church that has 
stopped advancing.   
 
Home or Mission Field? 
There are many issue that the church or missionary 
sending body will face in interacting with these mis-
sionary kids.  These missionary kids, going through 
severe culture shock themselves, will probably go 
through seasons in which they would like to leave 

the church or at least withdraw from certain activi-
ties.  This behavior is normal, just like it was normal 
for their parents to hide from interactions their first 
year on the mission field, because of lack of lan-
guage, cultural, and social skills.  Just like it takes 
years for an infant to learn to socialize in his/her own 
culture, so it typically takes years for missionary par-
ents to feel comfortable in the mission field, and like-
wise years for the missionary kid to feel at home in 
the parents' home culture, which is more like a for-
eign culture to them. In a sense, they have come 
from the foreign mission field, which is more like a 
home culture to them, into the mission field of their 
parents' home culture. 
 
Four Years Later 
What can the missionary 
sending body hope to 
benefit from putting up 
with such a complex 
interaction?  The bene-
fits, like foreign mis-
sions, are enormous and 
eternal, even though 
progress may be slow.  
Still, if we consider this 
as Phase II of the mis-
sionary movement, the 
church begins to see 
that it is well worth the 
effort.  One of the main 
benefits is being able to 
support, nurture, and 
even launch the MK back onto the mission field.  For 
example, if the MK decides to go back to the parents' 
mission field, the church will have succeeded in 
sending one more missionary onto the mission field 
with exponentially more cross-cultural training and 
exponentially less time, within the four short years of 
his/her university life.  Even if the MK does not go 
into missions immediately, the church will have sup-
plied the world with one more culturally sensitive 
Christian witness who is well-adjusted and integrated 
into the local culture because of the care and accep-
tance of the missionary sending body.  
 
A Few Simple Adjustments for the Church 
Personally, the missionary sending body will have 
grown to be exponentially more cross-cultural 
through having succeeded in developing a relation-
ship with this MK.  This cross-cultural ability will 
automatically become part of the DNA of the church, 
a promotion to take on more profound levels of com-
mitment to foreign missions.  The Lord, seeing the 
missionary sending body as faithful, will then send 
more and more cross-cultural workers with greater 
and greater effectiveness through its ranks.  Spiritu-
ally, at this point, the church has increased in author-
ity to do world missions.   
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Thus, with just a few simple adjustments, primarily in 
attitude, the missionary sending body can enter into 
and eventually reap the benefits of Phase II of the 
modern missions. 
 
MK Care-giver 
Practically speaking, there are a few more things 
that the missionary sending body can do to equip 
MKs for their life mission and calling in this critical 
hour in history.  The missionary sending body would 
do well to appoint a person to aid the MKs in cross-
cultural adjustment.  This person should be chosen 
above all for their passion for missionary 
kids. Secondly, this person should be cho-
sen for his/her openness and sensitivity to 
cross-cultural and psychological issues that 
the missionary kids may face in adjust-
ment.  Finally, this person should have an 
attitude of constantly learning on the job.  If 
necessary, this person should undergo on-
going training and be open to be an MK 
care giver.  It may seem that an example of 
such a person would be a person who is 
considering a career in foreign missions 
themselves, and is already working in part-
nership with the church towards this end.  
Or, it could be a person who has an effec-
tive cross-cultural ministry locally. 
 
MK Support Group 
The first and main responsibility of this MK 
care giver will be to answer the questions of the MK.  
Mks should be directed to come to him/her with any 
type of questions he/she may have about life in the 
parents' home culture.  Many Mks feel stupid be-
cause they don't know simple things about the cul-
ture that their local peers already know.  Rather than 
go through constant embarrassment by having to 
ask about all sorts of cultural issues, the Mks can 
feel safe knowing that there is one person who he/
she can go to, who is sympathetic and understand-
ing of the MK during the course of cultural adjust-
ment.  If there are more than one or two Mks in the 
church, the MK care giver will do well to gather the 
Mks together as a group and meet with them regu-
larly so that the Mks are going through cultural ad-
justment together.  For such groups to be effective, 
meeting once a month is a minimum.   
 
MKs Serving on Missions Committees 
Eventually, the church will reap the most benefits 
during the last two years of the MK's university ca-
reer, when the MK has gone through adjustment and 
is ready to begin embarking on his/her calling.  The 
church can see how the MK can be incorporated into 
or even start a new missions prayer group.  Even 
better, the MK can begin to talk to the church about 
the possibility of returning to the mission field (or a 
new mission field) and the church and MK can spend 

the last one or two years of his/her university career 
working towards this goal.  Even if the MK decides to 
stay in the home culture for a few years to gain work-
ing experience, he/she can always come back to this 
church with his/her missionary calling once he/she is 
ready.  If the missionary kid's calling is not the for-
eign missions field, he/she can easily be incorpo-
rated into the missions committee and offer valuable 
advice to the church on a limitless amount of issues 
pertaining to missions.  It will not be inconceivable 
for this missionary kid to become the key MK care 
giver for younger Mks who come back to the home 
country in years to come. 

MKs as Role Models  
If there has ever been a time in history to eagerly 
embrace Phase II of modern missions, the time is 
now.  With the fires of prayer and revival burning on 
university campuses around the world, it will be easy 
for missionary kids to keep their missionary passion.  
With the help of the missionary sending body, they 
will become role models to their generation of what it 
means to be a global Christian.  They will give direc-
tion, focus, and spiritual leadership to the student 
volunteer missionary movement on campus.  When 
this happens, the missionary sending body has not 
only effectively entered into Phase II of modern mis-
sions, it has also effectively reached the student 
population in its home country with the message of 
missions.  Thus, the urgency of modern missions 
remains alive. 
 
Cindy Loong grew up in a missionary family. She gradu-
ated from Biola University and has taught high school in 
Hong Kong and Los Angeles. She is currently working with 
Hong Kong Association of Christian Missions and other 
agencies as a TCK consultant. Her 
passion is to inspire young people of 
all backgrounds who have a multicul-
tural upbringing to come to the full-
ness of their potential in Christ. She 
regularly speaks on multicultural  
issues and spirituality.  
(cindyloong@gmail.com)  

with the help of the 
missionary sending 

body, they (TCKs) will  
become role models  

to their generation of  
what it means to be  

a global Christian 
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My culture story is definitely one that can be 
considered unique and out of the ordinary. I was 
born in Singapore, where my parents are origi-
nally from, but moved to Israel when I was two 
years old. My dad received a job opportunity 
there, and after much prayer, my parents felt it 
was God’s calling. They ended up doing a lot of 
mission work and church planting which further 
affirmed their decision to move. We lived in Is-
rael for 12 years, and my siblings and I attended 
an American International School. In 2004, we 
moved to Abbotsford, BC, Canada where I en-
rolled in the Mennonite Educational Institute in 
grade 10.  
 
Attending an American International School had 
many positive aspects for me. Having class-
mates from all over the world enabled me to 

learn all about different cultures. I was so im-
mersed and surrounded by people of all different 
backgrounds that it changed my eyes and the 
way I saw them. I did not see color or people 
that were vastly different than me; instead, I saw 
my classmates as people of equal status, each 
a child of God. I enjoyed learning about where 
people were from and the lifestyles they lived, 
and it just brought a whole new level of appre-
ciation for the world. Another advantage of going 
to this International school was that it allowed 
me to have a smooth transition in terms of cul-
ture when I moved into Canada. I did not have 
to learn a new system of education or learn a 
new language. There was not really any culture 
shock, which would be surprising to people at 
first upon learning that I moved from Israel to 
Canada.    

IT’S ALL 
ABOUT 
ATTITUDE Clement Wee 

Passport: Singaporean 
Race: Chinese 
Language: English 
2nd language: Spanish 
Thinking: American/Canadian 
Heart: in Israel 
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 Living in different countries 
really affected my identity 
and what I called “home”. 
The common joke is that I 
have always grown up a 
very confused boy. My 
passport is Singaporean, 
my race is Chinese, I speak 
English while learning 
Spanish, I think like an American/Canadian, 
and yet my heart belongs in Israel! When I 
moved to Canada, many people asked me 
where I was from, and although I am Singapor-
ean, my natural instinct was always to say that 
“I am from Israel”. Seeing how surprised people 
are when they hear my background has given 
me more of an appreciation for the life I have 
lived.  
 
To understand more about how to handle or 
deal with those from the TCK world, it is impor-
tant to identify what separates a TCK from an 
average local teenager. The simple answer is 
knowledge about the world. I don’t think I am 
any smarter than my classmates just because I 
lived abroad. Rather the difference is that I 
have experienced and been immersed in other 
cultures so I have gotten used to it. Therefore 
to avoid the awkward jaw-drops, or ignorant 
questions like “did you ride camels to school” or 
“did you live in a tent”, it is important to educate 
North Americans (our home cultures) on the 
rest of the world. I don’t think churches, agen-
cies, and schools need to necessarily educate 
people about TCKs; we do not need the spot-
light. Rather, if people learn more about other 
people in the world and the way they live their 
lives, it will help bridge the gap.   
 
However, obviously there is a lot of information 
to learn about the world and only a limited 
amount of time, so there are ways that people 
can help TCKs feel more welcome and give 
them a smoother transition. It is all about the 
mindset and the attitude you have, and that is 
something that we all can learn right away. It is 
important to note that the following suggestions 
are not just ways in which we should act 
around TCKs, but rather approaches we should 
implement in our lives regardless of who we 
are encountering; whether it is a new class-
mate, co-worker, or even the random bystander 
on the street.  

The first matter 
to tackle is the 
issue of stereo-
types. Often, the 
assumptions one 
makes about a 
TCK are com-
pletely off. For 
example, if I as-

sume a TCK knows what I know and he does-
n’t, it will cause him/her to feel stupid. Similarly, 
if I assume a TCK doesn’t know something be-
cause of where he is from but he actually does, 
it would make me feel bad. We must erase the 
stereotypes, preconceived notions and as-
sumptions we make. Instead, we must be 
open-minded when meeting a TCK, and not 
have a specific answer we expect to receive 
when asking them a question of their back-
ground.  
 
Transferring to a new school, I know what it is 
like to be “new”. To help TCKs, it is important to 
make them feel welcome by being friendly and 
forthcoming. If you are going to ask a TCK 
questions about where they are from, actually 
listen to their answers instead of just nodding 
your head and losing eye contact. It is common 
for TCKs to feel like North Americans (home-
culture people) don’t really care about where 
you are from.  
 
It is all about attitude. If people don’t really care 
about the rest of the world, then the battle is 
already lost. We may have lived a different life-
style, but we are still people and what we all 
have in common is that we are God’s children.  
 
 
 
Clement (far left in photo) is a TCK who has just com-
pleted his first year at Trinity Western University in Lang-
ley, BC., His goal as of now, to major in Business and 
minor in Soci-
ology, (but as 
we all know, 
things do not 
always happen 
the way we 
plan them!) 
This summer 
he is working 
on staff with 
his church as 
the Children’s 
Ministry Intern. 

It is all about attitude. 
If people don’t really 
care about the rest of 

the world, then the  
battle is already lost.  
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 ASIANASIAN  
MISSIONMISSION  

 
ASIAN MISSION  is sent out to those who wish to learn more about missions issues.   
 
ACTI would like to ask you to consider assisting in a greater way 
with this ministry, by helping subsidize the costs of the magazine.   
 
Donations for your subscription can be made in Singapore funds.  

 
Gifts/cheques should be made payable to ASIAN CHRISTIAN TRAINING CENTRE—in 
Singapore dollars.  If you wish to make a bank transfer, please notify us for information.  
 
ASIAN MISSION  is available in PDF off the ACTI website:  www.acti-singapore.org   
Please notify us f you wish to download off the internet instead of receiving a hard copy. 
 
If you do not wish to continue receiving the ASIAN MISSION magazine, please notify ACTI, 
and we will take you off our mailing list. 
 
Please inform us of your intention, by emailing us at: asianmission@acti-singapore.org 

thethe  

GGOOFFORTHORTH NATIONAL 
MISSIONS CONFERENCE 
SINGAPORE 
 

16-19 JULY 2008 
Over 35 practical afternoon sessions by international and local 
practitioners. 
Special sessions for kids to prepare them for the adventure ahead. 

There will be a Chinese Track running concurrently. 

Conference Secretariat: 
Singapore Centre For Evangelism and Mission (SCEM) 
Add: 57-B Duxton Road, Singapore 089521 
Tel: (+65) 6325 1237 Fax: (+65) 6224 9436 

 INFORMATION!
INFORMATION! 

Dr Ajith Fernando  
 

Rev Dr Loren Cunningham  
 

Rev Morley Lee  
 

Rev Dr David Wang  

www.goforth.org.sg 
enquiries@goforth.org.sg 

SPEAKERS 

———————————————————————————————————————————————— 
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  Will missionaries sent out be ready 
                          to face a new culture – different from their own? 
             Will they be equipped to face new challenges, 

     to know how to learn a new language, 
                         to be effective in communicating cross-culturally? 
                      Are churches aware  that many missionaries 
                                   return home prematurely 

                                     because of inadequate preparation? 

No matter what role they will have, today’s missionaries must learn to be flexible, creative, and spiritually 
strong; and they will need training to successfully cross cultures with the Gospel. 
Asian Cross-cultural Training Institute (ACTI) offers a four-month, community-based, pre-field training 
course in Singapore.  With more than 250 graduates from over 17 countries serving all over the World, 
mainly in Asia, ACTI has a proven track record of preparing workers for many churches and mission agen-
cies. The training received here has contributed significantly to their lives and ministries in their fields of 
service. At ACTI, mission studies and research are integrated with cross-cultural living, prayer, and on-
going spiritual formation.  
If you are a Seminary or Bible College graduate, or a Christian professional preparing for missions or cross-
cultural ministry, do consider training at ACTI.  We are confident you will be a more knowledgeable, effec-
tive and culturally ‘shock absorbent’ missionary after your time at ACTI. Our lectures are given by experi-
enced missionaries, and your interaction with them will enhance your ministry effectiveness! 

For more information:                           Asian Cross-Cultural 
Please contact us at:                            Training Institute Magazine 
Asian Cross-Cultural Training Institute                                    Editor: Janet Armstrong 
Dean: Rev. Henry Armstrong               
11 Pasir Ris Drive 2, Singapore 518458                             
Tel: (65) 6583-0085                                                  
Fax: (65) 6583-0084                                               
Email: admin@acti-singapore.org 
Web: www.acti-singapore.org 

Gifts/Cheques should be made payable to: 
ASIAN CHRISTIAN TRAINING CENTRE - in Singapore Dollars 

 

Response Slip 

Yes, I would like to have a part in the work at ACTI 

  Enclosed is my gift of _________________ for the Scholarship Fund 

  Enclosed is my gift of _________________ for the ACTI Maintenance Fund 

  Enclosed is my gift of _________________ for Asian Mission/ ACTI News Bulletin 

  I would like to be on your mailing list 

ACTI . . . Preparing  
                       Tomorrow’s  
                               Missionaries  

Fit to Cross Cultures 
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at ACTI... 

...preparing 
our families 


